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Abstract 
The inadequacy of entrepreneurial knowledge among 21-25 year olds in Nigeria with 
recent undergraduate degrees has led to youth unemployment after graduating from 
universities. The development of entrepreneurship skills through entrepreneurship 
education programs for the students in tertiary institutions in Nigeria may bridge the 
unemployment gap. Guided by the theory of planned behavior, the purpose of this 
exploratory multiple case study was to gain a robust common understanding of how 
undergraduates from 21-25 years old can obtain the entrepreneurial knowledge required 
for self-employment in Nigeria. Data collection involved semistructured interviews, field 
notes, and archived training documents, with a purposeful sample of 15 undergraduate 
degree holders over 21 years old, who had been self-employed, in different industries and 
possessed entrepreneurial knowledge and experiences. Using Yin’s 5 step data analysis 
process, member checking, and triangulation resulted in the emergence of codes, themes, 
and categories. The key themes were knowledge of business management, identification 
of business opportunities, information from workshop and seminars, information from 
social media and customer service, information on innovation, and mentor and mentee 
relationship. The findings from this study provide the empirical evidence needed to 
support entrepreneurship education as well as insight on tertiary institutions’ commitment 
to entrepreneurship education that may lead to the creation of employment and empowers 
entrepreneurs towards national growth and development. The implications for positive 
social change include reshaping the way undergraduates prepare for self-employment, 
leading to a reduction of unemployment among youths in Nigeria. 
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Chapter 1: Introduction to the Study 
Nigeria is confronted with a high rate of youth unemployment as a result of 
inadequacy in entrepreneurship skills acquisition (Fems, Poazi, & Opigo, 2017). With 
over 150 institutions of higher learning across the country, over 500,000 Nigerian 
graduates emerge every year from different disciplines in addition to those who study 
outside of Nigeria and come back to Nigeria to search for jobs (Fems et al., 2017). 
Although 20% of graduates with either a Master’s degree or Bachelor’s degree gain 
employment after graduation, about 5.3 million Nigerian youths are unemployed as of 
2016 (Fems et al., 2017). Substantial research has been conducted on entrepreneurship 
development in Nigeria; however, the knowledge on entrepreneurial skills needed for 
self-employment have not been sufficiently explored (Aligba & Fusch, 2017). 
Consequently, many graduates continue searching for jobs because they lack knowledge 
on the entrepreneurial skills necessary to become an entrepreneur. The problem of 
unemployment has created the need for a further study of how undergraduates from 21-
25 years old in Nigeria can obtain knowledge on the entrepreneurship skills required for 
self-employment (Ackah-Baidoo, 2016). Using a qualitative multiple case study, I 
focused on exploring how 15 undergraduates had obtained knowledge of the 
entrepreneurship skills required for self-employment. 
Background of the Study 
Entrepreneurship training is important for the development of the social 
economics of any nation particularly with regards to less developed or underdeveloped 
countries like those found in Sub-Saharan Africa (Nielsen, & Gartner, 2017). Most of 
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those countries have natural resources and mineral deposits that could be used to improve 
the quality of life of its citizenry (Ackah-Baidoo, 2016). Despite the huge potential for 
growth, these countries leaders have not leveraged on the massive and enormous benefits 
derivable from these natural resources to strategically position their economies for 
growth (Ofili, 2014). The lack of capacity for growth has led business and political 
leaders to not make resources available for entrepreneurship, thereby making business 
expansion difficult and setting back economic growth (Othman & Nasrudin, 2016). This 
setback has led to an unemployment problem within the Sub-Saharan region. In Nigeria, 
the problem of unemployment could be attributable to the none implementation of past 
industrialization policies, infrastructural development, and disorganized as well as 
arbitrary policies direction of government and its organs with regards to the provision of 
a suitable environment for job creation (Othman & Nasrudin, 2016). 
 The inconsistent and disorganized policy implementation has led to high youth 
unemployment rates within the region which has been coupled with low incomes and 
living standards across a majority of the Nigerian population (Houghton, Casey, Shaw, & 
Murphy 2013). The development of entrepreneurial skills through entrepreneurship 
education programs for the students has become imperative in universities and 
polytechnics in Nigeria (Mulloth, Kickkul, & Gundry, 2016). Using the universities and 
polytechnics as the medium for educating young entrepreneurs through these 
entrepreneurship programs should attract the attention of the governments in the Sub-
Saharan countries to develop the consciousness among its citizenry, especially in Nigeria. 
From extensive document review research, Ruiz, Soriano, and Coduras, (2016) concluded 
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that the readiness for entrepreneurship exists in Nigeria, but a deliberate policy and 
implementation mechanism to develop a system that would enable students to gain 
knowledge on the entrepreneurship skill that leads to self-employment is lacking. Using a 
quantitative study of data from the National Bureau of Statistics, Siddique, Rahman, and 
Hook (2015) using quantitative study from the National Bureau of Statistics (NBS) 
highlighted the lack of functional educational facilities and the need to modify and alter 
education policy towards job creation through entrepreneurship education and provision 
of employment.  
The Niger Delta region in Nigeria has significant hydrocarbon deposits. It is an 
oil-producing region with multinational oil and gas exploration and production 
companies having facilities at various locations in the region (Fems et al., 2017). The 
enactment of the local content policies intended to indigenize and domicile jobs in the 
country has increased the usage of the nation’s human resources in the petroleum 
subsector (Ovadia, 2014). However, Ovadia (2014) articulated that even though Nigeria 
and Angola accounted for 75% of oil production in Sub-Saharan Africa, due to violence 
and poor governance structures, these volumes of natural resources had not translated to 
an increase in employment placement for oil-bearing communities and the host countries. 
The two problems that have affected the Niger Delta region of Nigeria are youth 
restiveness and the falling prices of crude oil and gas in the global oil market which has 
led to declines in revenue and economic activities (Fems et al., 2017). Youth restiveness 
has resulted in oil companies relocating business offices that employ workers and its 
affiliated subsidiaries and enterprises away from the Niger Delta region in Nigeria to 
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other regions which has significantly affected the availability of employment 
opportunities in the Niger Delta region (Ovadia, 2014). Because of these reasons my 
study that focused on how undergraduates between the ages of 21-25 years old may gain 
knowledge on the entrepreneurial skill required for self-employment is significant. In this 
study I aimed to complement previous research efforts in entrepreneurship in Nigeria by 
exploring the entrepreneurial skills needed by undergraduates to be self-employed and 
employers of labor. 
Problem Statement 
Youth development and the improvement of knowledge on the entrepreneurship 
skills required for self-employment have been excluded from the undergraduate level 
learning curriculum of universities in Nigeria (Ackah-Baidoo, 2016). The general 
problem was the exclusion of entrepreneurship skills from the learning curriculum has 
resulted in an increase in graduate unemployment rate from 18% in 2014 to 22 % in 2015 
(Achinewhu-Nworgu, Azaiki, Babalola, & Achinewhu, 2016; Babalola & Ayuba 2015). 
This exclusion and neglect of entrepreneurship led to undergraduates not taking up 
entrepreneurial modules during the period of their studies in the universities. Resulting in 
the lack of sufficient youth developmental initiative and knowledge on entrepreneurial 
skills required for self-employment in the larger Nigerian society (Ackah-Baidoo, 2016). 
 The specific problem was that undergraduates from 21-25 years old in Nigeria 
lack the entrepreneurial knowledge required for self-employment (see Abdullahi, 
Adekeye, & Balogun 2014). The topics of youth unemployment and entrepreneurship 
have been studied by researchers who focused on the contribution of women entrepreneur 
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to economic growth and development (Edoho, 2016; Siddique et al., 2015). However, no 
research had been conducted on how undergraduates from 21-25 years old could obtain 
the entrepreneurial knowledge required for self-employment (see Ofili, 2014; Ovadia, 
2014).  
Purpose of the Study 
The purpose of this qualitative exploratory multiple case study was to gain a 
robust common understanding of how undergraduates from21-25 years old could obtain 
the entrepreneurial knowledge necessary for self-employment in Nigeria. The participants 
in this study were four graduates from each of the three local government areas (LGAs) 
and three graduates from the fourth LGA in Nigeria, who had had prior knowledge of 
entrepreneurial skills and had been self-employed for the last 3 years prior to their 
participation. I purposely selected the sample population of the 15 research participants 
and obtained data from them using semistructured interviews, field notes, and documents 
reviews.  
Guided by the inclusion and exclusion criteria for the recruitment of the sample 
population, I approached the young entrepreneurs and conducted face-to-face interviews 
with them in locations of their choices. I took field notes during the interview sessions to 
obtain a better understanding of the issues under exploration and also reviewed archived 
documents to ascertain the correctness of some business information provided by the 
participants. The archived documents included years of registration and income and 
expenditure accounts from the young entrepreneurs that had been in business for 3 years 
prior to their participation in this study.  
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Research Questions 
The research question for this qualitative multiple case study was:  
RQ. What is the common understanding of how university undergraduates from 
21-25 years old could obtain entrepreneurial knowledge required for self-employment in 
Nigeria? 
Conceptual Framework 
The conceptual framework for this study was the theory of planned behavior 
(TPB; Ajzen, 1991). The TPB is used to explain the process of new venture creation in 
entrepreneurship research (Heuer & Kolvereid, 2014). In this study, I applied the TPB as 
a framework for the analysis of a voluntary-based behavioral set up including 
entrepreneurial behavior. The theory is applicable to the prediction of lifestyle changes 
and the assessment of venture creation behavior (Vanevenhoven & Liguori, 2013). The 
TPB has a direct link with educational processes and intention analysis by assessing the 
role of education in the intention formation process (O'Connor, 2013). The TPB is a 
suitable lens for considering the antecedents of entrepreneurial intentions formation 
through perceived behavioral control; personal attitude and subject norm; these intentions 
in combination, these intention lead a student towards entrepreneurship as a career path 
(Rauch & Hulsink, 2015). 
The TPB is useful in stimulating entrepreneurial skills and knowledge as well as 
how economic performance links with higher level educational attainment is particularly 
common among entrepreneurs (O'Connor, 2013; Rauch & Hulsink, 2015). In their study, 
Heuer and Kolvereid, (2014) identified a strong direct relationship among participants in 
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extensive education programs in entrepreneurship and entrepreneurial intention with a 
longer duration accounting for increased interest and intention. In a comprehensive study 
that involved over 18,000 students, and spanned over 70 counties and 400 universities, 
Vanevenhoven and Liguori, (2013) examined the impact of education using an education 
project and presented interesting questions on the prediction of lifestyle changes that 
needed to be explored further in future research. However, the research concluded that 
the changes in lifestyle prediction during the early years in the university provides 
insights to university counselors to guide student in taking up entrepreneurial module as 
part of their study  (Vanevenhoven & Liguori, 2013). 
Nature of the Study 
I used qualitative research method for this study was qualitative research. The 
three possible research methodologies are quantitative, qualitative, and mixed methods 
(Patton, 2002). Goertz and Mahoney (2013) demonstrated that the qualitative method of 
study was mostly adopted and used by a researcher when an issue needs to be understood 
and comprehended in an in-depth and elaborate way. The qualitative method was suitable 
for this study because the concept I explored was entrepreneurship, and the suitability 
was anchored by the fact that qualitative method provides an in-depth understanding of a 
case (see Campbell, 2014). The qualitative interviewing of an individual helps 
reconstruct events that I as the researcher have never experienced, and it allows the 
researcher to create a portrait of a complicated process by putting together descriptions 
from separate participants (see Corbin & Strauss, 2015). 
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Quantitative research studies the relational, causal or predictive type of research question 
and deals with operationalization (Frankfort-Nachmias & Leon-Guerrero, 2015). This 
method was not suitable for this study because I did not intend to identify the effect of an 
action on a process or the influence a decision on a process about an intervention or the 
relationship of an action on a process. I did not conduct this study to be deductive, nor 
did I test or compare any variables for acceptance or rejection of theory (see Goertz & 
Mahoney, 2013). Mixed methods was also not suitable for this study as mixed methods 
contain both qualitative and quantitative elements of research (see Janssens, Van 
Zadelhhoff,  Loo, Widdershoven, & Molewijk, 2014). The quantitative research elements 
of the mixed methods make it unsuitable for this study. 
I used a multiple case study design to gain an in-depth understanding of how 
undergraduates from 21-25 years old could acquire the entrepreneurial skills required for 
self-employment among Nigerian youths. Hollweck (2015) indicated that the case study 
allows for an in-depth understanding of a situation from a broader perspective with its 
data from several sources. The case study is appropriate when inadequate theories exist, 
and there is the possibility that a new theory might be developed as the result of the 
research (Marland & Giasson, 2013). The case study design is predicated on the purpose 
of the study and the type of data to be collected (Denzin & Giardina, 2014). 
I chose the case study approach for this study over the grounded theory approach, 
the Delphi technique, the phenomenology approach, and the ethnography approach 
respectively. The grounded theory was not suitable for the study, because my goal with 
the study was not to birth a new theory, and appropriate explanations for the phenomenon 
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of entrepreneurship already existed (see Corbin & Strauss, 2015; O’Connor, 2013). Given 
that my intention was not to discover or formulate a theory, a qualitative grounded theory 
design was not appropriate (see Patton, 2015). The Delphi technique was not suitable for 
this study because I did not use organizational protocols that needed to be established to 
understand better divergence nor a survey of the mode of data collection; I interviewed 
the participants in the field (see Morse, 2015). The phenomenology design was not 
suitable for this study because the study was externally focused while researchers using 
phenomenology are focused internally on the individual and have participants describe 
their lived experiences of making a decision (Gee, Loewenthal, & Cayne, 2013). The 
ethnography design was not suitable for this study because it does not deal with the social 
behavior of a group but rather deals with the knowledge of entrepreneurship skill of 
undergraduate degree holders in Nigeria (see Van Maanen, 2015). 
Assumptions 
The assumption of a study provides an alternative that was intended to materialize 
a solution and can be used to examine multiple courses of action that outline the steps 
needed to evaluate options and proceed with the most appropriate choice (Denscombe, 
2013). Mertens (2016) described assumptions as models used by stakeholders in a given 
industry or subsector of an economy about the nature of the problems being addressed by 
the designs, implementation, and evaluation of an intervention to address the issue under 
observation or study. Morrow and Nkwake (2016) using transformative mixed methods 
research argued that assumptions can clarify the origins of differences in evaluation 
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approaches where the program was designed to solve the problem, and the approach was 
to evaluate the appropriate context. 
My first assumption in this study was that after graduation from tertiary 
institutions, participants would exhibit knowledge of the entrepreneurial skills, necessary 
to become self-employed and employers of labor. The second assumption was that 
participants provided accurate and appropriate information to the interview questions that 
I could use to answer the research question. My third assumption was that the interview 
environment was comfortable and the participants were available during the period of the 
interview. The fourth assumption was that the participants understood and answered the 
questions asked during the interview. Lastly, I assumed that the research participants will 
have confidence and trust in the safety of their identities that allowed them to respond 
cooperatively and consentingly to the interview questions reflecting their experience in 
gaining knowledge on entrepreneurial skills. 
Scope and Delimitations  
The scope of study provides for the boundaries of the study (Robinson, 2014). In 
this study, the main boundary was the sample population which composed of graduates 
from 21-25 years who became self-employed after graduating from universities. These 
graduates used their knowledge of entrepreneurial skills gained during their period of 
study in the university to become self-employed and employers of labor. The self-
employed graduates had used those entrepreneurial skills in the last 3 years to improve 
their businesses. The participants in the study were 15 graduates, four participants from 
each of the three LGA and three participants from the fourth LGA in Nigeria. I asked 
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each participant to answer open-ended questions in semistructured interviews. My 
explanation of the findings of this study and detailed descriptions may allow readers and 
future researchers to make informed decisions about the issues of transferability. 
The delimitations of the study allow the researcher to narrow the scope of the 
study by establishing the parameters of the participants and the location of study 
(Kirkwood & Price, 2013). Bloomberg and Volpe (2012) described delimitations as the 
conditions that a researcher intentionally imposes to limit the scope of a study. The 
participants I selected for this study were 21-25 years old undergraduate degree holders 
who were entrepreneurs: Four from three of the LGAs and three from the fourth LGA in 
Nigeria. The participants were young entrepreneurs that had been self-employed in the 
last 3 years. The exclusion criteria for this study included graduates from 21-25 years old 
that were not self-employed but that were paid employees of other organizations. 
Limitations 
The limitation of a study relates to the possible intent and procedural weaknesses 
of the study (Morse, 2015). In a qualitative study, inherent issues exist related to validity, 
reliability, and generalization of the study (Katz, 2015). The first limitation of this study 
was the nature of the study; in a qualitative study, data are collected from the participants 
without empirical analysis to it (Morse, 2015). To minimize the bias associated with the 
collection of qualitative data, I used both transcription and member checking to ensure 
dependability of data collection process (see Ravitch & Carl, 2016). The second 
limitation was that the participants might not be available during the data collection 
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period. To reduce this limitation, I planned on a time that was convenient for each 
participant to participate in the data collection process. 
NVivo 11 software provides the possibility of an audit trail and flexibility that 
might enhance the dependability and confirmability of the study (Houghton et al., 2013). 
I used NVivo 11 to provide an audit trail of the information obtained from the individual 
interviews that might be inaccurate and misleading if participants were not truthful in the 
answers they provided to some questions. The use of semistructured interviews does not 
allow for the generalization and comparability of the findings, but the findings serve and 
can be used for contextually understanding of the study (Miles & Huberman, 2014).  
Significance of the Study 
This study was essential investigating the content and context of knowledge on 
the entrepreneurial skills needed to improve students’ learning and the application of 
skills and behavior intended to create value for undergraduate degree holding 
entrepreneurs (see Gundry, Ofstein, & Kickul 2014). The global economic downturn and 
the subsequent shift in the marketplace and societal needs of Nigeria have increased the 
need for talented and creative undergraduate degree holders to proffer breakthrough 
solutions to persisting business and societal problems. Creativity and innovation are 
becoming vital tools for societal growth and prosperity (Korsgaad, Anderson, & 
Gaddefors, 2016). The result of this study might promote positive social change by 
contributing to the creation of a culture of innovation among undergraduate degree 
holders in Nigeria. 
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Significance to Practice 
The result of this study may be useful to management scholars and researchers 
regarding the development of new strategies for tackling the scourge of unemployment in 
Nigeria. The result of the study might lead to the generation of information relating to 
entrepreneurial learning skill development. This finding might be substantial for leaders 
of government for policy making, implementation, job creation and the education 
subsector. The results of this study might provide pieces of evidence on how leaders of 
tertiary institutions’ commitment to entrepreneurship education could lead to the creation 
of employment that empowers the entrepreneur towards national growth and 
development and provide the empirical evidence needed to support entrepreneurship 
education and skill development. Finally, the result may benefit the field of management 
by developing a new theory that can help organizations more efficiently develop skill sets 
for entrepreneurs and entrepreneurial skill development. 
Significance to Theory 
The existing literature on entrepreneurship has not included topic on the lack of 
knowledge on the entrepreneurship skill required for self-employment in Nigeria (Edoho, 
2016; Ofili, 2014). The research findings from this study might reveal additional 
information how on undergraduates from 21-25 years old could acquire the 
entrepreneurship skills to become self-employed and employers of labor in Nigeria. 
Future scholars of leadership and management might find the result of this study useful 
when looking at the entrepreneurship skill development as a means of resolving the 
unemployment dilemma in the region and proffer suggestions for growth and 
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development. The results of this research might also benefit the leadership of educational 
institutions in better understanding of how to manage the educational policy as it relates 
to entrepreneurship skills development, job creation, and unemployment reduction. The 
finding of this study might contribute to the body of knowledge on entrepreneurship 
development in Nigeria and provide the basis for future research by students and 
researchers concerning the impact of entrepreneurship education policy on societal 
growth and development. 
Significance to Social Change 
Positive social change is about solving social issues, which leads to social 
progress and can also lead to an efficient economy (O’Cass & Griffin, 2015). Positive 
social change is a contemporary topic that drives almost all areas of human endeavor 
from the academia to governance to the private and public sector including multinational 
corporations (Hyett, Kenny, & Dickson-Swift, 2014). Positive social change can vividly 
influence the lives of many, making a little impact that positively affects the lives of 
others is a hugely rewarding process (Stephan, Patterson, Kelly, & Mair, 2016). The 
research findings from this study might have a potential implication of positive social 
change in the lives of the young unemployed adult in Nigeria. Unemployment problems 
may be better addressed through the knowledge I obtained in this study, and this might 
lead to paradigm shift in undergraduate degree holders will stop the search for white 
collar job to becoming self-employed after graduating from universities.  
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Summary and Transition 
The activities of oil and gas exploration have contributed to the economic 
development of the Niger Delta region of Nigeria, but has also led to some environmental 
problems and unemployment challenges owing to companies’ little compliance with the 
regulations and international standards and best practices concerning the environment and 
wealth creation ((Othman & Nasrudin, 2016). Government at the federal and state levels 
have not fulfilled promises of job creation, improved standards of education, and mass 
education for the citizens, nor other social contracts such as the provision of a favorable 
environment for investment to thrive ((Othman & Nasrudin, 2016). The purpose of this 
qualitative, exploratory, multiple case study was to gain a robust, common understanding 
of how undergraduates from 21-25 years old can obtain the entrepreneurial knowledge 
required for self-employment in Nigeria. In summary, Chapter 1 contained alignment of 
the problem statement, the purpose statement, the research question, and the conceptual 
framework. The participants of this study were 15 graduates from 21-25 years old who 
were entrepreneurs and had gained knowledge of the entrepreneurial skills necessary to 
become self-employed and employers of labor during their period in study in tertiary 
institutions. 
Chapter 2 will contain the literature review, my synthesis and evaluation of 
previous studies, and an analysis of possible gaps in the existing literature matched to the 
research topic. In the literature review section of Chapter 2, I will discuss the conceptual 
framework of the TPB as it relates to empowering people to transcend the constraints 
placed on them by race, class, and gender. I will also discuss the relationship that exists 
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among the promotion of entrepreneurship, stimulation of entrepreneurial skills and 
knowledge, how economic performance links with higher level educational attainment 
that is common among entrepreneurs as the underpinning theme to the study. 
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Chapter 2: Literature Review 
The specific problem I addressed in this study was that in Nigeria, undergraduate 
from 21-25 years old lacked the skill and abilities to obtain the entrepreneurial 
knowledge required for self-employment (see Abdullahi et al., 2014). The exclusion of 
entrepreneurship skills from the learning curriculum in Nigeria resulted in an increase in 
the graduate unemployment rate from 18% in 2014 to 22 % in 2015 (Achinewhu-Nworgu 
et al., 2016; Babalola & Ayuba 2015). The purpose of this qualitative, exploratory, 
multiple case study was to gain a robust, common understanding of how undergraduates 
from 21-25 years old can obtain the entrepreneurial knowledge required for self-
employment in Nigeria. The participants were 15 graduates, four graduates from each of 
three LGAs and three graduates from the fourth LGA in Nigeria, who had been self-
employed within the last 3 years.  
I conducted a literature review to recognize relevant and updated literature that 
may diverge or converge with the provision of knowledge on the entrepreneurial skills 
required for self-employment among youths in Nigeria. In the literature review, I 
evaluated the characteristic attributes of entrepreneurship which served as the background 
of the research question. To help in answering the research question and synthesizing the 
past literature on youth entrepreneurship, I appraised peer-reviewed journals articles. 
In the beginning section of Chapter 2, I will present my synthesis of previous 
literature regarding the youth entrepreneurship process that shapes the successes and 
failure of several economies. In the next part of the section, I will provide the conceptual 
framework for the study. The last section of the literature review will contain past 
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research on youth entrepreneurship and youth vocational training that had not been 
previously gathered to fill the gap that existed in the literature. I could find no existing 
literature on undergraduate in Nigeria and how they can acquire knowledge on 
entrepreneurship skills required for self-employment. 
Literature Search Strategy 
The literature review is an important part of the study because it provides the 
synthesis and structure of previous related studies. The literature review provides a 
theoretical underpinning for the planned empirical study and validates the planned 
research as one that has the potential of contributing to the body of existing knowledge 
(Salah, Ratajeski, & Bertolet, 2014). The literature review supports the research 
methodologies, research questions, and the purpose of the proposed study (Santos & Da 
Silva, 2013). My objective with this literature review was to present a comprehensive 
assessment of how undergraduate from 21-25 years old in Nigeria, can acquire 
knowledge on the entrepreneurship skills required for self-employment. 
The literature review included findings from recent literature and studies on the 
topic of youth entrepreneurship and training. The articles in the review are comprised 
scholarly peer-reviewed journal articles published within the last 5 years. To locate these 
articles, I searched the following databases: Academic Source Premier, EBSCOhost, 
ProQuest, Emerald, Sage, and Business Source Premier. The keywords I used in the 
searches included capital theory, opportunity-based entrepreneurship, necessity-based 
entrepreneurship, entrepreneurship, the concept of entrepreneurship, entrepreneurship & 
economic development, entrepreneurship intent and motivation, risk-taking in business, 
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creativity, and alertness. I also conducted other searches using the following terms: 
management and leadership skills, optimism and self-confidence, education and youth 
entrepreneurship, knowledge of entrepreneurship education, higher education, 
entrepreneurship education, youth entrepreneurship in Nigeria, youth entrepreneurship 
in Ghana, and youth entrepreneurship in South Africa. To comply with the 85/15 ratio, I 
synthesized articles I found in journals such as International Journal of Business and 
Social Science, Journal of Business Diversity, International Journal of Research, 
Economic Insights Trends and Challenges, African Journal of Applied Research, and 
European Journal of Sustainable Development. Other sources included International 
Journal of Sustainable Agricultural Research, Public Policy, and Administration 
Research, International Journal of Gender and Entrepreneurship; The Qualitative 
Report; and Qualitative Market Research: An International Journal. 
Conceptual Framework 
I used the TPB (Ajzen, 1991) to guide this study as the conceptual framework. 
The TPB is used to illustrate the process of new business creation in the domain of 
entrepreneurship research (Heuer & Kolvereid, 2014). In this study, I applied the TPB as 
a framework for the analysis of a voluntary-based behavioral set up including 
entrepreneurial behavior. Additionally, the theory finds its utilization in the forecasting or 
prediction of lifestyle changes in assessing venture creation behavior (Vanevenhoven & 
Liguori, 2013). The TPB has a direct link to educational processes and intention analysis 
by assessing the role of education in the intention formation process (Kautonen, Van 
Gelderen, & Tornikoski, 2013). Further research on TPB has shown to have an extension 
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of antecedents of entrepreneurial intentions formation through perceived behavioral 
control, personal attitudes, and subject norms; in combination these antecedents affect a 
student choice of entrepreneurship as a career path (Asghar, Hakkarainen, & Nada, 2016; 
Robinson & Josien, 2014). 
Heuer and Kolvereid, (2014) attested to a close linkage between participation in 
prolonged and elaborate education programs in entrepreneurship and entrepreneurial 
intention with a longer duration accounting for increased interest and purpose. Recent 
studies have found that TPB was useful in invigorating entrepreneurial skills and 
knowledge as well as how economic productivity links with higher level educational 
accomplishment that was common among entrepreneurs (O'Connor, 2013; Rauch & 
Hulsink, 2015). In a comprehensive study that consisted of over 18,000 students and 
spanned over 70 counties and 400 universities, Vanevenhoven and Liguori (2013) 
examined the impact of education using an education project and presented interesting 
questions that needed to be explored further in future research. However, the research 
concluded that the changes in lifestyle prediction during the early years in the university 
provides insights to university counselors to guide student in taking up entrepreneurial 
module as part of their study (Vanevenhoven & Liguori, 2013). 
Theory of Planned Behavior 
I used the TPB to explain the process of new venture creation in this study, with 
the central focus of entrepreneurship research. Aloulou (2016) appraised entrepreneurship 
as a fundamental priority that was essential for sustainable economic development and 
the creation of competitiveness, innovation, job creation and personal self-actualization. 
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Promoting entrepreneurship is viewed as a potential solution to the unemployment of 
young people (Brouwer & Mosack, 2015). Aloulou proposed that entrepreneurship was a 
planned behavior rather than a response to a stimulus. Aloulou used the TPB to predict 
the formation of entrepreneurial intentions of final year Saudi University business 
students. No study has been conducted on how the TPB could be used to predict the 
formation of entrepreneurial intentions of undergraduates in Nigeria up to this point 
(Thoradeniya, Lee, Tan, & Ferreira, 2015).  
Brouwer and Mosack (2015) broke the TPB down into three categories: (a) 
attitude towards conduct, (b) subjectivism, and (c) perceived behavioral control. Attitude 
towards behavior is when the intended entrepreneurs are judged by the desired behavior 
either good or bad (Brouwer & Mosack, 2015). The SN refers to what the social group 
thinks about the intended entrepreneurs’ intentions, and PBC is the intention to perform 
the behavior of entrepreneurship (Thoradeniya et al., 2015). On the other hand, 
Sommestad, Karlzen, and Hallberg (2015) stated that the TPB could be used as a lens if 
(a) the behavior is specific, (b) it is possible to conceive it as a causal factor of behavior, 
(c) it is conceptually different from existing predictors, and (d) it can consistently 
improve prediction of intentions. 
The Concept of Entrepreneurship  
According to literature, entrepreneurship has been a subject of deliberation 
between researchers and practitioners for several years (McClelland, 1965; Schumpeter, 
1934). The concept has gained strength and continued to grow in part due to a younger 
generation that decided to take entrepreneurship as a career and be self-employed rather 
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than work for established firms and organization (Schumpeter, 1934). Chief among the 
various reasons that made the younger generation make this decision was to earn income, 
generate money, and uphold values (Korsgaad, et al., 2016). Entrepreneurs consider the 
need to manage time and finances as freely as they can and the freedom to think through, 
create, execute and monitor what they want as a strong point in the aspiration to become 
self-employed and employer of labor (Schumpeter, 1934). 
The origin of the modern-day history referencing scholarly research into the term 
entrepreneurship was traceable to the seminal works of Richard Cantillon, the renowned 
economist, whose immense contribution to the field of entrepreneurship may have given 
rise to as many definitions with regards to the number of scholars on the subject matter 
(Nielson, 2016). The absence of a standard definition of entrepreneurship makes the 
phenomenon complicated in practice for some people (Nielson, 2016). The definition that 
Schumpeter (1934) proposed formed the basis for many modern definitions, which have 
undergone various transformations through the years. Schumpeter described 
entrepreneurs as innovators who exploit opportunities in a variety of ways. In this 
context, change implies a means to initiate innovation and development (Korsgaad et al., 
2016). The key feature of Schumpeter’s definition was innovation; the definition focuses 
on the recognition of innovation as a key strategy to exploit market opportunities. 
Drucker (1986) followed the steps of these pioneers and carried out further 
seminal works comparing entrepreneurship with the creation of a new venture. Ronkko 
and Lepisto (2015), however, disagreed and opined that creating businesses does not 
provide a holistic perspective of entrepreneurship. In their qualitative research that 
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involved 10 Irish women business owners (entrepreneurs) as participants, Humbert and 
Brindley (2015) reported that the transformation and expansion of existing businesses 
into productive enterprises was a key feature of the definition proposed by the United 
Nations Industrial Development Organization. In their definition of entrepreneurship, 
Humbert and Brindley suggested that a relationship exists between entrepreneurship and 
a person’s behavioral traits and cognition; nevertheless, this assertion was on the premise 
that people are the main agents of entrepreneurial activity in which choice plays a pivotal 
role. Maritz, Jones, and Shwetzer (2015) expressed entrepreneurship as a form of 
intentional activities. The literature also provided evidence of the close relationship 
among intentions, goals, and motivation, as well as the vital role they play in 
entrepreneurship (Baker & Welter, 2017). Moreover, the ideologies and definitions of 
entrepreneurship proposed by these researchers are relatively consistent with the main 
theories that constitute the framework of the current study. 
Other researchers further expanded that the TPB stipulates a close relationship 
between attitudes and behaviors (Macht & Ball, 2016). The theory of motivation, also 
called the acquired-needs theory, states that individuals acquire specific needs over a 
given period, and the personal experiences of the individual influences need significantly 
(McClelland, 1965). Maritz and Brown (2013) evaluated the beliefs of people and stated 
the beliefs of people could reveal the distinct factors that influence an individual to 
engage in certain behavior differently from another individual. Maritz and Brown 
contended that intentions largely determine the performance of certain behaviors; they 
found that intention was an indication of the degree of willingness and effort of 
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individuals to engage in a particular behavior. In studying entrepreneurship, intentions 
play a pivotal role in the relationship between an individual’s beliefs and actual behavior 
(Baker & Welter, 2017; Coad, Frankish, Roberts, & Storey, 2016). 
The intention to perform a specific action represents the first step towards 
embarking on an entrepreneurial career (Maritz et al., 2015; McClelland, 1961). Research 
conducted by Ronkko and Lepisto (2015) distinguished among three dimensions of 
motivation, namely the necessity of achievement, the need for affiliation, and the need for 
power. These dimensions of motivation constitute various aspects of an individual’s 
need, particularly concerning creating the impetus for entrepreneurship (Baker & Welter, 
2017). Ronkko and Lepisto’s research contextualized and asserted that motivation was a 
fundamental requirement for entrepreneurship; the absence of motivation impedes any 
plan for development because the lack of enthusiasm to earn more than was necessary for 
survival makes the individual devoid of the necessary impetus to accomplish specific 
objectives. In the following sections, I will provide an in-depth analysis of the 
entrepreneurship discipline about my research objectives in this study. 
Entrepreneurship and economic development. The perceived role of 
entrepreneurship in economic development has continued to generate much research 
among scholars. Globally, researchers suggest that entrepreneurship was a driver of 
economic growth and development (Galindo & Mendez-Picazo, 2013). In their writings 
and in a paper presentation on empirical analysis on entrepreneurial activities in 13 
developed countries for 5 years (2002 -2007), Galindo and Mendez-Picazo presented the 
relationship among entrepreneurship, innovation, and economic growth argued that 
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innovations and entrepreneurship share positive relationships with economic growth. For 
nearly a decade, a key policy objective of many countries has been to develop an 
economy that was inherently entrepreneurial (Edoho, 2015; Hafer, 2013).  
A primary function of entrepreneurship was the creation of new ventures 
(Cumming, Johan, & Zhang, 2014; Marcotte, 2014). Hence, creating new ventures was 
an important and globally acceptable means to generate employment opportunities 
(Casero, Gonzalez, Martinez, & Mogollon, 2013) and, by extension, reduce joblessness 
and poverty while fostering economic growth. For example, in study conducted to 
evaluate the economic benefits of entrepreneurship in developing countries, Casero et al. 
found and acknowledged that being self-employed provides an escape route from 
poverty. 
Similar investigations indicated that the increasing global competition, deemed as 
a direct effect of globalization, justifies the need to promote entrepreneurship (Dutta & 
Sobel, 2013; Ebiringa, Ekwenwa, & Ebiringa, 2015). Kasseeah (2016) expanded the 
discussion by also concurring and asserting that the theory of long waves propounded by 
Joseph Schumpeter offered the most obvious basis for the assertion that entrepreneurship 
drives economic growth and development. According to Schumpeter's (1934) theory, 
which focuses on the concept of creative destruction, entrepreneurial activities typically 
create new combinations through a discovery process that often results in new products 
and better ways to satisfy human needs. Entrepreneurship creates new ventures; the 
creation of new ventures creates employment opportunities, resulting in economic growth 
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and development of society (Drucker, 1985; Rangnekar, 2009). Consequently, the role of 
innovation in societal development cannot be overemphasized. 
McNaughton and Gray (2017) asserted that innovation was an essential 
requirement to meet the demands of customers, exploit technological advancement, and 
survive the growing competition. Hence, the innovative activities of entrepreneurs, 
through human actions, produce technological changes that enhance the economic growth 
of any society (Chikweche & Fletcher, 2017). Furthermore, in evaluating the importance 
of promoting entrepreneurship, the role of small and medium enterprises (SMEs) cannot 
be overemphasized. Studies indicate that SMEs are principal drivers of economic 
development. SMEs represent an integral part of the private sector and have immense 
potential for job-creation (Chikweche & Fletcher, 2017). Additionally, SMEs play a 
crucial role in reducing poverty, particularly in developing economies (Ndubisi, 2014). 
McNaughton and Gray (2017) reported that in Africa, for example, the SME sector 
accounted for over 3 million jobs and nearly 20% of Kenya’s gross domestic product 
(GDP) in 2003; the SMEs accounted for approximately 50% of South Africa’s GDP in 
2004 and over 90% of the manufacturing sector in Nigeria in 2005. These statistics 
underscore the significant function that the private sector plays in a nation’s sociopolitical 
and socioeconomic development and advancement, emphasizing the need for 
governments to pay closer attention and focus on developing the private sector. 
Economists have remained unequivocal in the clarion call for governments to 
support the private sector (Casero et al., 2013). Kasseeah (2016) suggested the need for 
the Nigerian government, public establishments, and private organizations invest in 
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entrepreneurship programs as a key strategy to address youth restiveness, which in turn, 
improve the socio-economic and socio-political climate in the region. Marcotte (2014) 
argued that governments owe small-scale businesses responsibility to provide both 
financial and infrastructural support. Hafer (2013) emphasized further the need for 
governments to provide education and training for workers, which are critical 
requirements to ensure the growth and survival of new businesses.  
Although researchers have suggested that the government of a nation is 
responsible for creating the enabling environment to foster entrepreneurial development 
by instituting policies, entrepreneurship programs, and infrastructure (Binnui & Cowling, 
2016; Edoho, 2015). Entrepreneurs play a significant role in ensuring that the efforts of 
government realize the desired objectives (Galindo & Mendez-Picazo, 2013). The 
government can achieve the fostering of entrepreneurial development through the 
encouragement of individual and institutions to create jobs and wealth by influencing 
policies that establish an environment for the provision of infrastructures that support the 
emergence a productive entrepreneurial hub and clusters for entrepreneurial-minded 
individuals to take advantage of such facilities and infrastructures. Mulloth et al. (2016) 
concluded using the qualitative methodology that adopted a case study design using a key 
enabler of Prezi’s success as a focus on social value creation that entrepreneurs should 
see the role they play as an opportunity to change the overall patterns and systems of 
society. Conclusively, entrepreneurship plays a highly important role in economic 
development; this importance was anchored on the point that the profits made by 
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entrepreneurs flow into the economy thereby increasing the nation’s gross domestic 
product. 
Entrepreneurship intent and motivation. Significant information in the 
literature indicated that the development of skills and knowledge of graduate alone was 
insufficient to address the deficiency of entrepreneurship skills among youths. Motivation 
in the application of expertise and understanding through the creation new undertakings 
would provide the desired environment for youth entrepreneurship enhancement (Valliere 
(2014). Using the TPB, Valliere suggested that the influence and exposure of youth could 
be determined by the entrepreneurial intentions that the youth possesses. This intention 
was dependent on determinants such as (a) cultural norms and attitudes, (b) perception of 
feasibility, and (c) current economic trend. Educational schemes and initiatives that are 
centered on or concentrates mainly on the transfer of expertise and knowledge may be 
inefficient without motivation on youth in applying such earned knowledge on training 
(Valliere, 2014). 
Research studies have justified the relevance of understanding entrepreneurial 
intentions and development of actions (Valliere, 2017). In a study, Valliere identified the 
motivational factors to entrepreneurial intentions in individual as (a) freedom to work 
your methods, (b) feeling of accomplishment, (c) intellectual stimulation, (d) performing 
a wide variety of activities, (e) being respected by other, (f) having opportunity for 
advancement, (g) being rewarded for performance, and (h) working with congenial 
associates. Micozzi and Lucarelli (2016) examined how new business ventures would 
allow economic adaptation, facilitating and contributing to employment, growth, and 
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productivity as a result of market innovation and motivation. In conclusion, 
entrepreneurship intention must be analyzed based on personal attributes and social 
context in which prospective startups and business owners could live together with 
external variables such as the economy, cultural, and social institutions (Baker & Welter, 
2017; Micozzi & Lucarelli, 2016). 
Sustainability of the entrepreneurial intention. The entrepreneurial intention of 
the ideas generated needs sustenance beyond the formation stage. In consideration of the 
past literature, propose further that during the post-graduation era; graduates need to 
sustain the entrepreneurial intention beyond the walls of the educational institution 
(Gunn, Durkin, Singh, & Brown, 2008; Urbano, Aparicio, Guerrero, Noguera, & Torrent-
Sellens, 2016). The sustainability of the intention becomes the driving force in the quest 
and inherent capability for the generation of jobs and income through new ventures 
creation (Kuckertz & Wagner, 2010; Wagner & Kuckertz, 2009). Scholars in the theory 
of planned behavior and entrepreneurship see entrepreneurship through different 
perspectives; Schumpeter (1934) sees entrepreneurs as innovators due to their abilities to 
individually introduce changes into organized economic system (Badulescu & Cadar, 
2016).  
Innovation was categorized as a form of creative destruction, the sustainability of 
innovative attribute of the entrepreneur would mean the implementation of efforts that 
lead to the creative destruction to make room for products and services that affect both 
society and the environment (Davidson & Gleeson, 2014; Hens, Halkias & Thurman, 
2015). The enthusiastic and knowledgeable young entrepreneur incorporated innovative 
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ideas and was considered to possess the attribute that leads to sustainable 
entrepreneurship (Wagner & Kuckertz, 2009). Entrepreneurship takes it origin at the 
individual level, through the emergence of personal values built on a conscientious 
decision to pursue sustainability both at the micro and macro level of the small business 
(Davidson & Gleeson, 2014; Gunawan, 2014). A recent study by Gawell (2014) 
involving theoretical research on the observed relationship between entrepreneurship and 
sustainability through a research question concluded that sustainability must provide 
measurable benefits for entrepreneurs and this must be incorporated into the 
entrepreneurs’ strategies. The incorporation of the strategy would lead sustainable 
development (Kuckertz & Wagner, 2010). The entrepreneurial trait most significant as 
indicated by the study; shows that the young entrepreneur needs to proactive, 
autonomous and competitively aggressive to maintain a sustainable drive that benefits the 
bottom line of the established firm (Badulescu & Cadar, 2016). The second inclination to 
the sustainable intention of the graduate was entrepreneurship influenced by perception. 
Furthermore; Koe, Omar, and Majid (2014) in qualitative research on 
entrepreneurial inclination towards sustainability concluded that personal perceptions 
might influence intention toward sustainability in entrepreneurship. The characteristic 
that triggers such intentions that lead to the perception of sustainability is from the 
environment, from cultural influences and situational (Ben-ner & Ellman, 2013; Koe et 
al., 2014). Other factors include market knowledge, collaborative ability, shared 
knowledge and procreative culture. These factors are considered to be decisive in 
perceptions that lead to sustainable entrepreneurial intention in undergraduates that want 
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to be employers of labor and contribute to economic development of the society (Handy 
et al., 2000). Necessity drives the third factor that leads to a sustainable intention of the 
graduate. The need to solve societal problem occasioned climate changes, inequalities in 
the communities, socio-economic developmental needs and the creation of new processes 
and structures geared towards solving societal problems (Plieth, Bullinger, & Hansen, 
2012). 
Entrepreneurial Attributes and Characteristics 
Lafuente, Stoian, and Rialp (2015) inferred that a student could become a 
successful entrepreneur even without existing entrepreneurial skills and capabilities, 
provided that they have the entrepreneurial attitude, desirability, and support by the 
community. Yousaf, Shamim, Siddiqui, and Raina (2015) identified areas of concern 
about the attributes of entrepreneurs as (a) how students’ entrepreneurial skills and 
capabilities contribute in developing their entrepreneurial intentions, (b) how students’ 
entrepreneurial attributes significantly lead to entrepreneurial intentions, (c) how the 
desire to be an entrepreneur really transform into entrepreneurial intentions, and (d) how 
subjective norms contribute in developing students’ entrepreneurial intentions. Walsh and 
Cunningham (2017) described subjective norms as the normative belief about 
entrepreneurship career choice which serves as motivation in shaping a student towards 
becoming an entrepreneur.  
Risk-taking in business. Starting a business has it associated risk; engaging in 
entrepreneurial activities that lead to employing other people and creating to value 
increases the chances of the risk occurring. Marlen, Zuzana, and Helmut (2016) 
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categorized business risk into (a) earlier risk; which might be estimated before a business 
begins, such as budget risk, duration, or inexperience of team risk, and (b) later risk; 
which evolve during the course of a business such as client manager or executive sponsor 
change. Marlen et al. further grouped risk into external and internal risks. Taking a risk 
becomes part of the overall business outlook, the risk is a prospect or event that may 
occur, and the probability of occurrence needs to be assigned through proactive gathering 
or buildup of relevant knowledge (Qiuying, Yue, Udechukwu, Alasdair, & Maxwell, 
2014). Risk could be attributed to political risk, economic risk, social risk, and legal risk; 
uncertainty could comprise (a) of uncertainty as arising from environmental 
unpredictability (b) uncertainty as an effect of the inability to concisely predict the nature 
of the impact of change. The prospective entrepreneurs need to have a fair knowledge of 
the risk inherent in the businesses they are embarking. Such knowledge built the 
entrepreneur’s capacity to have a mitigating strategy in the event of the risk occurring. 
Creativity and alertness. Entrepreneurship is driven by the need to create value; 
creativity, therefore, becomes pivotal for enterprise development and sustainability. The 
ability to recognize entrepreneurial opportunities is a relevant skill set needed by the 
undergraduates; creativity and alertness allow the entrepreneurs to see issues from a 
much wider perspective (Alagba & Fusch, 2017). Martin (2016) recognized youth 
creativity as derivative from the opportunity to explore, pursue, and master interest that 
could reach far beyond school and educational settings. Creativity and alertness offer 
growth and job improvement (Martin, 2016); using the internet as a source of building 
opportunities to grow and explore while gaining expertise and experience enhances the 
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young entrepreneur’s creativity (Wu, Wen, Dou, & Chen, 2015). The youth could 
understand the immediate environment as part of a larger learning ecology if the 
framework on connected learning was adopted (Wu et al., 2015). Connected learning as a 
framework could only be used as principles for (a) peer-support, (b) interest-powered, (c) 
academically oriented, (d) production-centered, (e) shared purpose, and (f) openly 
networked (Chan & Chang, 2013; Martin, 2016). Scharber, Isaacson, Pyscher, and Lewis 
(2016) evaluated the intersections between youth literature and social justice and stated 
that the intersection enhanced by technology and stated that using connected network 
principles, youth creativity, and alertness remained unexplored. 
Management and leadership skills. Leadership plays an important role in every 
organization’s growth and development; as the leader uses results-driven attributes and 
skills to influence subordinates to pursue outlined goals of the firms. The development of 
managerial and leadership skills are attributes that young entrepreneurs need. Eva and 
Sendjaya (2013) inferred that leadership development in young adults early in life 
promotes effective cultivation of ethical mindset and values among young adults. Most 
development curriculum in the production of both technical and moral business lacks the 
ethical rigor required for leadership skills development (Wanie, Oben, Molombe, & 
Tassah, 2017). Government bodies in Nigeria have outlined the dearth in the 
development of young leaders across the country due to the absence of positive mentors, 
and meaningful programs and collaborations (Khoreva & Vaiman, 2015). Wanie et al. 
(2014) developed youth advocacy for competent leadership, Eva and Sendjaya 
recommended creating future leaders through youth leadership development. None seems 
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to evaluate or analyze how undergraduates can acquire knowledge on entrepreneurship 
skills needed to provide jobs for themselves. 
Youth optimism and self-confidence. Developing a mindset that radiates 
optimism and self-confidence was another attribute that the young entrepreneurs should 
possess. Tarling, Jones, and Murphy (2016) using qualitative research evaluated the 
influence of family business, and awareness of business ideas arising from immediate and 
extended family members create on the self-confidence of a young entrepreneur. Tarling 
et al. concluded that providing entrepreneurship education for a graduate increases the 
optimism and confidence in them to start up business. Students and graduates require 
entrepreneurship skills to improve employability profiles and navigate the job market in 
contributing to economic growth (Tarling et al., 2016). Eva and Sendjaya (2013) inferred 
that developing leadership attributes in young adults would result in the effective 
cultivation of ethical mindsets and values, as well as enhancing youth positive optimism 
and self-confidence. 
The Entrepreneur 
With the advancements in technology comes a new way of conducting business 
which has both positive and negative consequences. Technological advancements have 
opened many doors for the technological industry, education and organizations resulting 
in positive outcomes (Barr, Baker, Barkham, & Kingon, 2009; Imaroh, 2016). Day-to-
day the technology industry is thinking of new innovative ways to improve on the latest 
technology. Universities are shifting to offer more learning patterns that highlights 
endeavor suitable for gaining knowledge and skill that would lead to confidence for those 
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in pursuit of education beyond the traditional format. Accordingly, just as the technology 
industry is improving on its technology and universities are as well seeking to expand 
knowledge gaining frontiers beyond the learning patterns (Imaroh, 2016). 
The entrepreneurial-minded undergraduate is a person that is innovative, 
identifies new ideas and markets either through existing processes or creates new 
ventures by expanding the mode of doing business that leads to value creation within the 
society (Barr et al., 2009). Such personalities are characterized by their abilities to break 
new grounds and achieve greater potentials; they possess strong personal values and high 
leveled discipline both in the conduct of business on and off office environment with the 
potential to control event around them (Halkias, Nwajiuba, Harkiolakis, & Caracatsanis, 
2011). College students with such possibilities and personalities need to be discovered 
while still schooling.  
The schools that have established policies and program to develop an 
entrepreneurial mindset to be discovered and nurtured enhance the chance of such student 
taking up entrepreneurship post-graduation (Magd & McCoy, 2014). Such students are 
mentored and provided with the need knowledge on entrepreneurial skill development for 
business startups. On graduation; graduates with these sorts of qualities can contribute to 
the growth and development of the local economy around them through active 
engagement in new ventures that leads to the promotion of poverty alleviation initiatives 
and reduction of potential obstacles within the business environment. 
36 
 
Education and Youth Entrepreneurship 
Significant findings in research demonstrating that the concept of 
entrepreneurship is increasingly being accepted abound, particularly in the structure and 
composition of possible efforts and grand plan designed to enhance business startup and 
create new jobs for youths by agencies of government (Bennett & Woods, 2014; 
Tschannen-Moran, Bankole, Mitchell, & Moore, 2013). These efforts serve as a pivotal 
means and a useful strategy to boost livelihoods while ensuring the economic 
independence of the youths. Singh and Nayak (2016) evaluated that the rate of 
unemployment in a nation and stated that the unemployment rate is a reflection of the 
state of the economy. In a study conducted to examine the limitation and conditions that 
impede and militate against youths in search of jobs and the need to educate citizens of 
developing economies to imbibe self-employment and entrepreneurial knowledge and 
skills through vocational and entrepreneurial training programs.  
Bennett and Woods (2014) observed the need to provide entrepreneurship 
development programs (EDPs) for youths. Similarly, Tschannen-Moran et al. (2013) 
analyzed, from their quantitative study of 860 students chosen from eight countries, the 
significant role that entrepreneurship education plays in promoting the interest of youths 
in entrepreneurship. According to Tschannen-Moran et al., the EDPs are instrumental in 
informing youths about business, giving them the needed insight into entrepreneurship 
and creating opportunities for them to start businesses. 
Eva and Sendjaya (2013) inferred that training and education could improve 
entrepreneurs’ tenacity and decision-making ability. The role of education, in influencing 
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the decision students to pursue entrepreneurship and in ensuring entrepreneurial success, 
has remained a dominant subject among researchers (Eva & Sendjaya, 2013). To expand 
this discourse on entrepreneurial training, it was relevant to explore two key aspects of 
education concerning entrepreneurship, namely higher education and entrepreneurial 
education. The literature is replete with varied ideologies on higher education and 
entrepreneurial education as well as the role of the undergraduates in entrepreneurial 
development. In the following subsections, I will focus on exploring the role of higher 
education and entrepreneurship education in fostering entrepreneurship development. 
Higher education. The literature revealed two main forms of entrepreneurship, 
formal entrepreneurship and informal entrepreneurship (Eva & Sendjaya, 2013). Eva 
and Sendjaya matched formal entrepreneurship with learned entrepreneurs in society, 
who remit taxes. The learned entrepreneurs endeavor to register businesses with the 
government. In contrast, informal entrepreneurs do not remit taxes to the government, 
they may have little or no education, and such businesses may not be registered. The 
growing number of educated entrepreneurs gave rise to formal entrepreneurship, 
particularly in western developed nations (Hannula, 2015). This ideology accentuates the 
claims that higher education plays a significant role in influencing the decision to become 
entrepreneurs and, by extension, seems to validate the argument that educated and 
graduate entrepreneurs are the key drivers of a nation's economy. 
Entrepreneurship education. Gaining entrepreneurial education by prospective 
entrepreneurs is becoming increasing accepted globally. Seikkula-Leino, Satuvuori, 
Ruskovaara, and Hannula (2015) evaluated the YVI project (2010-2014), a national 
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project in Finland aimed at developing entrepreneurship education among undergraduates 
on vocational education. The evaluation indicated that project sub-targets included 
developing pedagogy and systems in entrepreneurship education, developing a virtual 
learning environment for entrepreneurship learning, and creating strategies and curricula 
for entrepreneurship classes. In another quantitative study with 100 responses, Mandel 
and Noyes (2016) classified entrepreneurship education as both a method of learning and 
as content of knowledge. Results from the findings inferred that entrepreneurship 
education was about learning to become an entrepreneur, learning from the concepts in 
entrepreneurship, and by practical uses of entrepreneurship source of livelihood. 
Knowledge sharing potential of educational institutions. The advancement in 
information and communication technologies has increased the need for educational 
institutions to remain competitive in a globalized economy. The educational institution 
provides the platform for knowledge sharing, knowledge sharing is an approach used by 
individual and institutions in the identification, acquisition, application, development, 
preservation, and measurement the knowledge depth of the institution (Al Saifi, Dillon, & 
McQueen, 2016; Chawla & Saxena, 2016). This has justified the need for leaders in an 
educational institution to take leadership positions in the determination of how effective 
the various faculties and departments of the institutions are in the sharing of knowledge 
gain through training, participation, experiences, and experiments. These institutions are 
designed and set out primarily to provide training and skill to the younger generation and 
serves as a reservoir of knowledge for organizations within and outside the regions.  
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To sustain the universities’ roles in the society, they have become proactive in 
their collective drive to lead and sustain the growth and development of the society. One 
of such drives was the provision of entrepreneurial skills needed by graduates to open 
businesses after graduations and generate profit through the reorganization and 
redistribution of wealth. Despite the laudable role of the educational institution in the 
sharing of knowledge for societal growth, limitation and impediments exist as barriers to 
the propagation of knowledge and its subsequent redistribution. These barriers include 
the attitude of the leadership of the educational institutions, the prevailing organizational 
culture within the educational institutions, the vision and mission of the university, the 
internal working environment and the perception of the faculty and staff towards 
knowledge sharing. 
Globalization aids knowledge-sharing in the educational institution and the need 
to provide entrepreneurial skills. Globalization has made the world smaller; 
entrepreneurially minded students could take advantage of the technological age and get 
information from institutions that are affiliates of their institutions and share ideas that 
expand the knowledge gained on entrepreneurship. Educational institution share 
knowledge, expertise and experiences to ensure the spread of developmental initiatives 
and that these initiatives are sustainable. The institutions could achieve such 
developmental spread by setting up structures, process, and techniques used to compound 
human effort that drives anti-poverty agenda and initiative using technological 
innovations and trends that would culminate in the reduction of the global poverty level 
as they empower more graduates to open businesses and new frontiers. 
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The envisaged future of young entrepreneurs would be a person who is adaptable, 
innovative, community-minded and creative to provide alternative platforms for the 
desired future. The future belongs to young entrepreneur with a global-minded yet local 
with the capacity to develop peak performance through talents and potential of a diverse 
character and ability (Dunn, 2012). This would imply that such entrepreneurs develop a 
framework that awakens and arouse the geniuses in them and evoke the prospects to 
excel in the anticipated new environment of interconnection and interrelationships in 
business. 
Educational policy in favor entrepreneurship. The new realities are indicative 
that businesses profit from solving social problems, reducing pollutions and emission 
produces profit and this can be achieved in part by adopting a shared value. Addressing a 
social issue with a business model is when an entrepreneur creates a social value and an 
economic value simultaneously by being innovative and unleashing possibilities to 
address these social issues that entrepreneurs and individual in an organization can profit 
through better working condition for themselves and other stakeholders (Farhan, Brevetti, 
& Laditan, 2016; Secundo & Elia, 2014). Educational institutions as active members of 
the business communities that trains and prepares the human resources needed by the 
organization are obliged to lead in the vanguard for turning a social problem into a 
profitable business. 
The role of educational institutions has traditionally been characterized by 
research and concentration on striving for academic excellence by faculty and students.  
Education serves as the pivotal and decisive element is gaining knowledge and plays a 
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prominent and principal role in the overall development of the individual. Such roles 
have continued to evolve with the emergence of a new perspective on the production of 
knowledge and the desire of the educational institutions to respond to the social needs of 
the society. These roles include the contribution towards economic growth and 
development by actively participating innovative ideas and innovation systems both as a 
provider of human and technology capital (Secundo & Elia, 2014). 
Such evolution that has propelled the interest in looking for solutions in 
developing entrepreneurial behavior for student and faculty alike in higher educational 
institutions has not commensurately provided robust information and tools for the 
monitoring and evaluation of the effect of entrepreneurial performance post-graduation. 
The need for the monitoring and evaluation of the successes and failure of the graduates 
that have taken to entrepreneurial venture must go beyond financial returns, employment 
of labor and becoming self-employed. It must be taken a step further to social and 
economic benefits that gained knowledge, and the creation intangible asset adds to the 
new business venture (Secundo & Elia, 2014). The educational institution management 
and policymakers owe the future and graduate entrepreneurs obligation to provide a 
system that strategically monitors the progress of young entrepreneurs both medium and 
long-term for sustainability. The school-based policy on entrepreneurship could have a 
direct influence on the entrepreneurial intentions of the students and a corresponding 
indirect influence through the encouragement in other forms of enterprise venture in a 
voluntary engagement that occurs through collaboration (Farhan et al., 2016; Kwong & 
Thompson, 2016). 
42 
 
The objective of such educational policy is to develop an entrepreneurial culture 
within the school environment and provides an endearing measure that effectively 
establishes business startup activities in the minds of the students thereby creating a 
better understanding of ways the school system can support the development of such 
students. The realities of the present time necessitate that the young entrepreneur 
becomes conversant with happening and events around them, these possibilities are 
greatly enhanced when such entrepreneurs are educated and are in tune with trend around 
the globe making them better agents of positive social change (Kwong & Thompson, 
2016). The attitudinal transformation that accompanies the engagement of these 
graduates in entrepreneurial activities needs to sustain beyond the walls of the school. 
Perceived desirability and attractiveness of entrepreneurship to them and the development 
of a positive attitude toward entrepreneurship is one way to keep the tempo and assess for 
low interest and loan term loans needed to start a business (Kwong & Thompson, 2016). 
Leadership roles in higher institution towards entrepreneurship. Leadership 
particularly focused on entrenching entrepreneurial practices in the institution of learning 
has become relevant. Peng and Weichun (2011) viewed leadership as a dominant process 
which allows for the engagement of people‘s emotions and intellect to enable them to 
excel in any given role or task. Leadership is the potential and possibility generated when 
younger persons are introduced to career experiences formulated and intended to develop 
their talents; it entails the ability to cope with changes at various levels including the 
institutional level, the marketplace and in technological advancement (Chadwick-Coule, 
2011). The term leadership aligns people to the new direction envisioned by the 
43 
 
organization through the concise communication of new ideas and strategy, through 
policy statements of the vision, to avoid the workforce or followers pursuing different 
agendas. Vision serves one of the major leadership tools used to enlist the followers 
towards a defined objective and is focused on the constructive role of the educational 
institution within its operating environment. Leadership styles are linked to and 
determined by the cultural environment within a given group (Chadwick-Coule, 2011), it 
is important to have a mindset of a new leader and to be guided by beliefs and personal 
value. The leaders of business entities need to operate in an atmosphere that encourages 
innovation and support risk-taking.  
The core responsibility of the leader is to make the objective of the organization 
very clear to everyone concerned with a clear sense of direction. The leadership, faculty, 
and staff play significant roles in modeling graduates to manage the transition, 
stabilization, and adaptation from a classroom-based student into young entrepreneurs. 
The leadership element is critical in a bid to drive the changes in the process of 
development. Such changes and transitions are achieved through the creation and 
articulation of a vision that provides strategic direction for the desired change initiative 
(Neiva, Odelius, & Ramos, 2015; Samanakoopt, Songkram, & Thongdeelert, 2015). Such 
period of changes, upheaval, and transformation require institutional leadership style and 
direction by faculty fit for such purpose; it includes day to day monitoring and 
evaluation.  
The leadership style gives the role model greater agility and flexibility to cope 
with the diverse nature of the student entrepreneur and allows for more knowledge-
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sharing, confidence building and the encouragement of open-mindedness to experiment 
and seek opportunities for alternative ways to impact greater knowledge (Pepper, 2010; 
Valand & George, 2014). Internal forces exist that drive the transformation of student 
mindset towards gaining knowledge on entrepreneurial skill to become self-employed. 
These forces include the technology deployed, the primary focus of the course, the 
administrative structures and the formation of the study procedures, the learning culture 
and environment (Cepureanu, 2015; Medeiros, 2016; Peng & Weichun, 2011). 
Mentoring. Young entrepreneurs need to be mentored for guidance and stability 
of their businesses. Reuter (2013) summarized five steps students might use as a guide 
toward graduating from student to graduate entrepreneur. The student should be able to 
recognize his/her skills and ability, have specific and broad knowledge of the customer’s 
demand, produce products that would satisfy the customer, develops a business plan. 
Savickas (2012) interpreted career guidance to involve evaluating the developmental 
status of the student, education of entrepreneurial developmental tasks, and awareness on 
improvement in attitudes and competencies that are required for self-efficacy, and 
entrepreneurship. 
Research into extant literature and both qualitative and quantitative studies, 
policymakers of the educational system suitable for entrepreneurship are encouraged to 
include mentorship as part of the entrepreneurial development program (Cumming & Li, 
2013; Sommer, Markopoulos, & Goggins, 2013). The practice of mentoring is designed 
to guide the younger persons in a chosen field. Mentoring has seen a period of evolution 
over the past decades; it represents a relationship where a person nurtures, guides and 
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imparts unconventional wisdom and knowledge to a much younger person that has a 
lesser level of experience on the subject matter (Adams & Miles, 2013; Allen & Poteet, 
2011). Such protection is sought by younger persons (undergraduates and graduates) to 
know what actions need to be taken during times of distress and how to find an individual 
with higher knowledge and experience to protect them against business threats, stressful 
challenges and running a business outfit. Making mentorship experiences that drive 
entrepreneurs towards mentoring relationships should be part of the learning experience 
of the student in higher institutions towards becoming young entrepreneurs that would be 
self-employed and employer of labor (Amesi & Akpomi, 2014; Banerjee-Batist, 2014; 
Dziczkowski, 2013). 
Chun, Sosik, and Yun (2012) in their research recognized that a correlation exists 
between the successes of American laureates and the mentoring experiences they 
encountered. Such experiences were given higher preeminence in the corporate sector 
when Roch, the CEO of an executive search firm, asserted that the majority of new 
employees with a mentor attached to them enjoyed better and rewarding careers more 
than those without mentors (Cassar, 2014; Maloney, 2012). Mentorship relationship 
between the mentor and the mentee takes a transactional approach, an approach that 
allows the mentor to pass on his/her experiences and expertise to a mentee in trade-in 
where the mentor derives benefit from the process (Ghosh & Reio, 2013; St-Jean & 
Audet, 2013; Terjesen & Sullivan, 2011). 
Entrepreneurial training in Nigeria. Entrepreneurial training and education are 
gradually taking a positive position in the economic development of Nigeria. Through 
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their qualitative research, Menkiti and Ward (2016) explained the role of creativity in 
entrepreneurship education and how such creative ability influences innovative ideas in 
new venture creation for young leaders. Menkiti and Ward expanded the frontiers of the 
entrepreneurial education debate by focusing on the context that aids the students’ 
learning process and creative behaviors add value to the firm when they start businesses. 
Boukamcha (2015) inferred that appreciating the significance of entrepreneurship 
education on innovative behavior in an organization was a significant step in 
investigating how the skills obtained by students during the program can be transferred 
and enacted into business ventures. Galanakis and Giourka (2017) examined the impact 
that a training program in Denmark on entrepreneurship fosters the mindset of the 
participants in the program. The targeted participants were teachers with varied 
professions from three of Denmark’s University with the aim of influencing the program 
participants’ perceptive on entrepreneurship education when provided with the needed 
tools and skills on the wider perceptive on a cross-section of university students 
(Galanakis & Giourka, 2017). Galanakis and Giourka concluded that teacher-focused 
education activity was beneficial in building awareness of and competency in method 
useful in adapting skills to teaching entrepreneurship education. 
Deakins, Bensemann, and Battisti (2016) recognized in a comparative study of 
literature on the designing process of entrepreneurship education through current 
developments in entrepreneurship in the last decade. The study led to identified 
categorization that includes learning outcomes, curriculum design, pedagogical tools and 
effectiveness of teaching entrepreneurship skills. Deakins et al. focused on 
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entrepreneurship education concerning the basic domain knowledge suitable for 
transforming this knowledge into practical skills. Lassalle and McElwee (2016) 
concluded that when the necessary skills are imbibed through an intensive program on 
entrepreneurship, a resultant intention on new ventures creation was established that 
show potential beyond the personal development and career planning capabilities of the 
student. 
Lassalle and McElwee (2016) appraised on the vast array of literature to establish 
the effectiveness of entrepreneurship education and its training program. The appraisal 
inferred that for success to be achieved in an educational program suitable for training 
students’ entrepreneurs, the goals and learning outcome need to be outlined, and the 
curriculum design needs to include innovations & creativity (Pefanis-Schlee, Stewart, & 
Summers, 2013). The pedagogical tools should be inculcated to develop multiple skills 
and finally, the effectiveness of the entrepreneurship course to impact and create an 
impression on self-efficacy and intentions of the students (Claudia, 2017; Lassalle & 
McElwee, 2016). The study on youth entrepreneurship was helpful in appreciating the 
impact that training schemes have on a new business when such training was conducted 
by a bank to gain loyalty of the trained firm to the training organization and reduce the 
possibility of changing to other banks after concluding the training program (Deakins et 
al., 2016). Available research studies on entrepreneurship evaluated the apparent 
contradictions in providing leadership education and advice for new and small firms 
(Feder & Nitu-Antonie, 2017; Mohamad, Lim, Yusof, & Soon, 2015). The evaluations 
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concluded that entrepreneurship and new firms when offered training improves the 
survival rate and capability, and growth of the new businesses. 
 Boukamcha (2015) conducted an analysis of the experiential aspect of 
entrepreneurship education and the offering it provides to undergraduates colleges of 
entrepreneurship in the United States. The study provides an insight into the experiences 
gained when students engage in entrepreneurial studies due to the practical component of 
the study programs and mode of study. The engagement of universities and agencies of 
government in youth entrepreneurship initiative was designed to discover obstacles that 
exist in offering experiential entrepreneurship to determining and choosing alternatives to 
the present systems that are cheap and viable (Cacciotti & Hayton, 2015; Gielnik et al., 
2015). Feder and Nitu- Antonie (2017) opined that based on study conducted that leaders 
of businesses, heads of departments in University involved in entrepreneurship education 
excel in various functions held. Youth entrepreneurship study may be useful to the 
prospective student interested in exploring the vast opportunities that abound in the field 
of learning, and such knowledge and experiences could lead to skill development and 
possibility add to the reduction in unemployment plaguing the nation.  
Entrepreneurship Role in Societal Development 
The society provides a platform for the interplay of different systems, the judicial 
system, educational system, financial system, based on the availability of basic 
infrastructures like electricity supply, water supply, and a good transport system and 
general government policies encourage entrepreneurial skill development (Edoho, 2015). 
Edoho provided an insight into the critical and vital position of entrepreneurship in the 
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overall development of societies. In Nigeria, the lacks of these basic infrastructures that 
boost entrepreneurship are challenges that confront entrepreneurs (Edoho, 2015). In 
leveraging on the Indian example, Sserwanga, Kiconco, Nystrand, and Mindra (2014) 
advocated that entrepreneurs adopt intelligent ways of surviving within the prevailing 
economic structures. The government and public institutions could provide the right 
institutional systems and framework that supports entrepreneurship, findings in the study 
indicated that innovation, higher human capital results in higher economic growth 
(Sserwanga et al., 2014). 
Djip (2014) conducted a study on how innovation serves as the backbone of 
economic growth of a country. The study was based on the need to inculcate the right 
entrepreneurial skill at all stages of education in the country. The study could be used to 
achieve through the presence of entrepreneurship development cell (EDC) in the 
educational institution of learning and foster growth and innovation through 
entrepreneurship (Djip, 2014). Djip recommended that policymakers seek better ways to 
understand how universities could contribute to the national economy of nations through 
developing institutional mechanism aimed at creating an entrepreneurial culture that 
encourages the growth of innovation and entrepreneurship that creates a fresh breed of 
young entrepreneurs to contribute to the economy. 
Chikweche and Fletcher (2017) evaluated the impact of violent conflict on the 
fortunes of entrepreneurship and entrepreneurial skill and education on a developing 
nation and stated that it affects the long-term economic activities of the affected 
countries. Countries with such history include Sierra Leone, Columbia and India, Nigeria 
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and how violence impacts at the micro level of the firm and the entrepreneur’s conflict 
(Chikweche & Flectcher, 2017). The conflicts among countries in the housing sector have 
an economic effect due to the depletion of capital stock, the human population, and the 
quality and quantity of the labor force (McNaughton, Grey, & Brendan, 2017). As the 
focus on the production side thus helps us to understand the potential channels of the 
impact of violent conflict. Gawell (2014) provided insight into entrepreneurship beyond 
the employer of labor to the creator of value and manager of businesses in a sustainable 
way that leads to steady inflow of capital and provides a different narrative beyond the 
violent conflict. Gawell examined the increase in resource in human capital that consists 
of education, skill, knowledge, and experience in entrepreneurship and its effect on 
opportunities identification could result in a stimulus for economic growth and 
development through the acquisition of real-life entrepreneurship experiences and skills. 
The population spread in the country demography that divided settlements into 
municipal and rural communities, and the spread of wealth in the different settlements 
(Sankaran & Demangeot, 2017). The process of opportunity recognition in both 
settlements and the human capital that support entrepreneurial opportunity identification; 
as well as the leveraging of organizational resources using interpersonal communication 
skills and economic negotiation skills are a prerequisite to succeed in entrepreneurship 
(Gawell, 2014). In entrepreneurship, training affects people perception and acceptance; 
the policymakers need to develop a roadmap for incorporating training, permanence and 
greater equality into the economic system (Chikweche & Fletcher, 2017). By providing 
basic tools required to close the gap in the rural and urban settlement dichotomy and the 
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balancing of the inequality of property rights, trusts, limits, prices, and dividend could 
reduce the rural-urban drift (Djip, 2014).  
Sserwanga et al. (2014) inferred that students are not ready to take on 
entrepreneurship ventures beyond the school environment due to the fear of emotion on 
entrepreneurship that border on the fear of failure. Engaging in entrepreneurial ventures, 
the young entrepreneur should exhibit passion about the business, should be enthusiastic, 
ambitious, and resilient to overcome the fear of failure on the entrepreneurship endeavor 
(Edoho, 2015). It bothers on the barrier of individual’s aspiration to succeed, the source 
of his/her strength and the commitment to overcome as an entrepreneur (Edoho, 2015). 
Yaghoubi, Karami, and Motaghed (2017) evaluated the theory of planned 
behavior through the integrated model of entrepreneurial career intentions incorporating 
the role of motivational factors along with entrepreneurial knowledge. Yaghoubi et al. 
through data analysis using 150 students studying computer-related subjects from Iranian 
universities indicated that the magnitude of the effects on various antecedents of 
entrepreneurial intentions are different and includes factors like attitudes towards 
entrepreneurship and behavioral control. Entrepreneurs are seen as coordinators of the 
production process, agents of change and innovation and the importance the 
entrepreneurs are observable in an economy predominantly driven by knowledge, 
innovation, and competition (Edoho, 2015; Sankaran & Demangeot, 2017). An 
entrepreneur is a person that undertakes endeavors that are innovative in finance using 
business acumen to transform innovations into economic goods (Cacciotti & Hayton, 
2015). Entrepreneurs are problem solvers, they opportunities in problems through the 
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actions they take to identify the solutions to those problems (Cacciotti & Hayton, 2015). 
Galanakis and Giourka (2017) identified the qualities suitable for an entrepreneurial role 
in a changing business environment includes: 
Planning and evaluation. The young entrepreneur to be successful in business 
needs to have a plan needing continuously evaluated. Galanakis and Giourka (2017) 
inferred that the entrepreneur as a business owner who conducts business with qualities 
of goal setting to be achieved with constraints of time and finance. The goal setting 
quality allows the entrepreneur to provide a sense of direction through the evaluation of 
what are the entrepreneur’s achievement and failures (Cacciotti & Hayton, 2015). Such 
assessments allow the young entrepreneur strategize for optimum performance and 
success. The planning and evaluation component of the qualities of the entrepreneur 
serves as a critical success factor moving forward. 
Risk-taking. The starting point in setting up a risk goal and objective is to define 
the organization shared vision. The entrepreneur needs to set the priorities right through 
the entrepreneur’s vision for the business, with the vision been articulated, the potential 
risk management goal and objective and the risk appetite can then be defined (Pepper, 
2010; Valand & George, 2016. The goal helps to translate what was to be accomplished 
in line with the business strategy and information from competitors ( Laksmana & Yang, 
2015). With the identification of the risk inherent in the business venture, the 
entrepreneur needs to outline his risk appetite that suits the business plan of activities 
(Pepper, 2010; Valand & George, 2016). Studies indicated four strategies used for 
exploring the positive risk in a business venture, exploit the opportunities, share the 
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substantial risk, enhance the working and accept the total experience (Morris & Pinto, 
2007; Project Management Institute, 2013). 
The entrepreneur needs to take a risk attitude that is averse, by deliberately taking 
steps to identify risk in my business and accept the risk as part of our operation with an 
emergency response plan if the risk does occur. The ability to take appropriate risk 
requires an underlying understanding of the challenges that exist. Managing risk involves 
the working of the human brain as decisions taken are influenced by a complex interplay 
of conscience and subconscious factors. So risk attitude applies to the decision making of 
a person or group (Sobel & Reding, 2004). The graduate venturing into a business 
venture needs to operate with a level of comfort to the risk to be in; but with a risk 
response plan in place in the case of an eventuality. The internal and external risk open to 
new business venture includes risk associated with the employee, working capital, 
production, computer systems and fixed assets for internal and changing market, 
changing technology, natural disasters and changes in laws or government regulations for 
external (Stulz & Nocco, 2006). The ability to start a business from scratch mean 
engaging in a risky venture as no guarantee for success was assured (Edoho, 2015). The 
startup of the business involves the entrepreneurs investing time and resources (Deakins 
et al., 2016). Taking risk is one attribute that the young entrepreneur needs to have and 
imbibe. 
Creativity. The young entrepreneur needs to be creative and innovative. Phan, 
Jing, and Abrahamson (2008) justified in a special research paper presentation on 
creativity, innovation, and entrepreneurship that considered the interactions that exist, 
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individuals, processes and institutions on the emergence of new business startups 
concluded that financial freedom and productive innovation embedded in creativity are 
drivers of the entrepreneurial processes. Creativity is about focusing on what consumes 
the inner person, thinking about what makes differences in other people’s lives and 
surrounding oneself with good people because people are what determine your success in 
the future (Inkle, 2013; Schmidt, Soper & Bernaciak, 2013). Entrepreneurial processes 
are likened to creative destructions, the entrepreneurs as lonely riders affect the economic 
dynamism of the local economy using entrepreneurial efficacy and the creation of 
innovative products and services (Ahlin, Drnovsek, & Hisrich, 2014). The ability to see 
opportunity where others see a problem is one rear attribute of an entrepreneur (Akesson, 
Skalen, Advardsson, & Stalhammar, 2016; Lassalle & McElwee, 2016). Morgan (2016) 
indicated that the entrepreneur’s creative ability becomes his/her biggest asset as they can 
recognize new, exciting, and better way of doing business and provide reliable service 
delivery. 
Determination and dedication. For business startups, the need for determination 
and dedication to the success of the business becomes a priority. Feder and Nitu-Antonie 
(2017) asserted that entrepreneur as a business owner whose determination is the attribute 
that sets the young entrepreneur apart from others business ideas creators who could not 
implement their thoughts. The entrepreneur needs to work harder to succeed as some 
obstacles and challenges must be overcome (Mohamad et al., 2015). The ability to devote 
time and resources to the actualization of the business objective set should be paramount 
in the entrepreneur’s determination to succeed (Acharya, Prakash, Saxena, & Nigam, 
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2013; Cain & McKeon, 2016). The entrepreneur driving the business must be passionate 
enough and have a strong will to implement the framework for success set out in the 
vision and mission statement (Acharya et al., 2013). The entrepreneur needs to be 
sensitive to know what impact the business, the operating environment and what could 
appear as a contribution to sustainable development in a broader social context (Acharya 
et al., 2013). 
Smartness and flexibility. The ability to position new business and respond to 
changing conditions should be a survival strategy (Lassalle & McElwee, 2016). The 
entrepreneurs need to be updated on global trend in the chosen areas of investment and 
specialty and know the changing demands of the marketplace and the customer (Ackah-
Baidoo, 2016; Wu, Kung, & Lin, 2017). Ackah-Baidoo analyzed the ever-changing and 
dynamic world; smartness in all areas of business endeavor is a survival strategy. Lassalle 
and McElwee explained that smart entrepreneur adopts a corporate culture that can adapt 
to change with the sweeping changes in the organizational environment irrespective of 
the brief notices given and in real time. 
Leadership. The survival of the business and its ability to remain sustainable is 
anchored in part to its leadership and its commitment the entrepreneurship (Adekiya, 
Adewale & Ibrahim, 2016). The entrepreneur is encouraged to articulate a vision and 
ready to adapt to change occasioned by factors external to the business (Adekiya et al., 
2016). Visionary leadership is at the heart of the need to craft reforms as a strategy for 
long-term sustainability of the firm (Lassalle & McElwee, 2016).  The entrepreneur needs 
to drive the process and initiative through actions and plans that are geared towards a 
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culture that endears professionalism and competence (Adekiya et al., 2016; Lassalle & 
McElwee, 2016; Mohamad et al., 2015). The leaders of business startups should lead by 
example; command a high level of enthusiasm and zeal towards achieving set targets and 
growing the business. 
Youth Unemployment 
Youth unemployment has been a social problem leading to various vices around 
the world. Ackah-Baidoo (2016) appraised the problem of the youth unemployment in 
countries situated in the Sub-Saharan region of the continent of Africa with rich resources 
base with a focus on the continuous inflow of revenue and investment to the extractive 
industry within the last 8 years. Such inflow of revenue has not translated to any 
noticeable reduction in poverty level within these countries (Grimmer & Hobbins, 2014). 
Due to the skewed nature of such investment and the greed associated with the 
management of the extractive industry in these countries, the revenue inflow has 
negatively affected such economies and the growth rate (Grimmer & Hobbins, 2014). 
Mohamad et al. (2015) used qualitative case study to explore the issue further on how to 
engage youth in entrepreneurship education and explained that the extractive industries 
by design do not create a huge volume of jobs for the locals. This was due to the lack of 
technical expertise within the localities, leading to the import of technical expertise from 
other countries outside the region, thereby breaking the value chain for local human 
resources. 
The high unemployment rate among graduates each year exacerbates the 
unemployment challenges in Nigeria, Mohamad et al. (2015) opined on the need to 
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involve agencies of government to be proactive and address the issues of unemployment. 
The study on youth entrepreneurship engagements indicates the need for policymakers to 
take far-reaching decisions that are decisive towards discouraging sharp practices within 
such industries and develop the technical capacity of young people towards opening 
businesses that add value to the extractive industries thereby generating employment 
(Mohamad et al., 2015). Further research is needed on the involvement of young people 
in policy formulation and implementation of the intervention programs; the study would 
look at the impact market growth and how it is linked educational opportunities (Baah-
Boateng, 2015; Dieckhoff & Gash, 2015).  
Nigeria as a country belongs to this region (Sub Saharan) and is mostly based on 
receipts from the sale of oil and gas for revenue generation. The country has her fair 
share of youth unemployment problem. A study about the problem of youth 
unemployment would provide valuable insight on how entrepreneurship could help 
reduce the negative impact on the society (Mohamad et al., 2015). Student 
entrepreneurship clubs in institutions of higher learning could help arouse students’ 
interest in entrepreneurship thereby providing the practical experiences and platform for 
out-of-classroom training on entrepreneurship.  
Causes of unemployment in Nigeria. In the last decade, Nigeria became 
associated with militancy, youth restiveness, and other forms of social vices attributable 
predominantly to low employment rates (Okpara, 2012; Owualah & Obokoh, 2008). 
Other reasons could be adduced as causes of unemployment, Lynne and Bolanle (2016) 
outlined several factors that could be the possible causes the unemployment dilemma 
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among youths in Nigeria. The increased growth rate of the labor force, the universities 
have been turning out graduates every year to the labor market that do not have enough 
jobs and employment opportunity to contend with an increase of graduates (Orji, Nwosu, 
Anthony-Orji, & Mba, 2016). Youth unemployment has increased exponentially the 
unemployed in the country (Lynne & Bolanle 2016). The rural-urban migration 
occasioned by the lack of basic amenities, high unemployment rate and the abandonment 
of the farms that are mainly in the rural areas making rural life unattractive adds to the 
challenges (Emile, 2012). The centralization of utilities in the cities has led to this 
migration occasioned by neglect to spread these amenities through a deliberate policy to 
the rural populace (Olanrewaju, Anavhe, & Hai, 2016). 
In addition to the factors above, the rapid population growth is estimated to be 
180 million according to the 2006 census in Nigeria of 140,431,790, and 3.2 growth rates 
of 3.2 % are exacerbating the problem (Raimi, Akhuemonkhan, & Ogunjirin, 2015). The 
inability of stakeholders to recognize the education policies and curricula that are out of 
tune with present realities and to reflect changes through the drive for entrepreneurship 
and develop employable skills was another problem (Raimi et al., 2015). The old 
curricula produce graduates that are retrained by employers before they can be used in the 
organizations (Bukar, Rusmawati, & Shaufique, 2015; Fayolle, 2013). The curriculum of 
most university education in Nigeria lack entrepreneurial contents designed to prepare 
undergraduates to be self-employed and employers of labor (Mustapha et al., 2015). This 
lack of content for entrepreneurial knowledge in the tertiary institutions has affected the 
industries, as the once vibrant manufacturing sectors that can absorb unemployed youths 
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in Nigeria are closing. In 2009 alone, over 800 firms and 37 factories closed in Nigeria 
(Akhuemonkhan, Raimi, Patel, & Fadipe, 2014). Another half of the existing companies 
might not survive for a much longer time as they have been tagged ailing 
(Akhuemonkhan et al., 2014).  
Transition from Student to Entrepreneur 
Students that engaged in one form entrepreneurship training or education need to 
put what they have learned into practice. Lorz, Mueller, and Volery (2013) appraised the 
transition from studenthood to entrepreneurship and the preparation put into the process. 
The increased interest in entrepreneurship education by American scholars indicates that 
approximately 120,000 scholars engage in and partake in entrepreneurship program per 
year (Katz, 2003). The student with an increased interest and intention to become an 
entrepreneur must undergo a process of the transform of the mind and learning that would 
equip them the relevant skills.  
They receive information about opening small-scale business and the attainment 
required for entrepreneurship (Scholtz, Calitz, & Haupt 2018). Thaddeus, Chinemerem, 
and Edith (2015) inferred that the transition affects the clarity of financial knowledge, 
financial education, adequate saving behavior, and access to low interest, long-term 
financial capital from financial institutions. A significant portion of the transition plans 
would involve perceived attitudes toward investment and savings by the aspiring 
entrepreneurs through the formation of cluster groups for peer reviewing, motivation and 
support (Segal-Karpas & Werner, 2014). A robust policy deployment, infrastructure 
development, proper institutional governance framework and a learning environment aid 
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a smooth transition for the undergraduates into entrepreneurship (Arthur, Hisrich, & 
Cabrera, 2012). 
The purpose of this qualitative exploratory multiple case study was to gain a 
robust common understanding of how undergraduates from 21-25 years old can obtain 
entrepreneurial knowledge required for self-employment in Nigeria. Research concerning 
entrepreneurship, particularly from the gender perspective and youth employment 
continues to be a flourishing topic (Edoho, 2016; Siddique et al., 2015). A gap in the 
literature subsists regarding research about how undergraduates from 21-25 years old in 
Nigeria can acquire knowledge on entrepreneurship skills required for self-employment. 
Eva and Sendjaya (2013) and Mandel and Noyes (2016) evaluated how youth may gain 
vocational skills through entrepreneurship education and identified higher education as a 
potent medium of learning for young people to develop skills required for 
entrepreneurship. Bennett and Wood (2014) appraised youth entrepreneurship and 
education in the Western countries, and Martin (2016) described youth creativity and 
alertness as an element to be developed in the youth for promoting entrepreneurship 
among youths. Despite the high rate of youth unemployment and all the previous studies 
on youth entrepreneurship development and education, none have described how 
undergraduates from 21-25 years old in Nigeria can acquire knowledge on 
entrepreneurship skills required for self-employment. 
Summary and Conclusions 
The search strategy and sources of information for the literature review were part 
of this section; it highlighted previous literature on youth entrepreneurship are considered 
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in the chapter. Chapter 2 contained the conceptual framework that served as a lens in the 
study. The relevance of the conceptual framework was analyzed and synthesized in 
Chapter 2. The conceptual framework focused on the TPB that highlights the 
entrepreneurial behavior of the students. Other themes analyzed are entrepreneurship 
education, higher education among youths, creativity and alertness among youths, and 
optimism and self-confidence among youths. Chapter 3 will contain information on the 
research methodology of the study. I will explain the methodologies, the design, data 
collection, and analysis to obtain information aimed at filling the knowledge gap. 
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Chapter 3: Research Method 
Chapter 3 will contain a discussion of the research method used for this study and 
includes the research design, the instrument, the data collection, and data analysis plan 
that I used for this study. The purpose of this qualitative, exploratory, multiple case study 
was to gain a robust, common understanding of how undergraduates from 21-25 years old 
can obtain the entrepreneurial knowledge required for self-employment in Nigeria. I 
conducted this qualitative study using semistructured interviewing methods with open-
ended questions, and collect observational field notes, and carrying out document review. 
This chapter will include information on the research methodology and design of the 
study that aligned with the problem statement, purpose statement, and research question.  
The research approach, the functions, and role of the researcher will be other 
areas given attention. Furthermore, the logic behind the selection process of the research 
participants, instrumentation, the procedures for recruitment of participants, and data 
collection will also be discussed. I will close the discussion by reflecting on the issues of 
trustworthiness and ethics in line with conducting the study. The final section of chapter 
will be a summary of the main points and a transition to Chapter 4. 
Research question. Research questions signify the aspects of inquiry that the 
researcher wants to study in identifying and guiding in data collection process (Lewis, 
2015). Through the research question, a researcher attempts to find out and address a gap 
in the research and ascertain how data were collected (Achinewhu-Nworgu et al., 2016; 
Lewis, 2015). The research question that I developed to guide this study was: What are 
63 
 
the common understandings of how university undergraduates from 21-25 years old 
could obtain the entrepreneurial knowledge required for self-employment in Nigeria? 
Research Design and Rationale 
I used a multiple exploratory case study design in this study. The multiple case 
study design was chosen for this study to facilitate the acquisition of detailed information 
from research participants and gather insight for obtaining answers to the research 
question. The multiple case study design allowed for an extensive and thorough 
understanding of the issues from a broader perspective with data from various sources, 
and it was based on the premise associated with the purpose of the study and data 
collection method (Witon, 2015). The qualitative research approach was the most suitable 
to address the research problem identified in my study. 
Research Design  
Researchers are advised to identify research designs methodically congruent with 
the intent of inquiry (Van Maanen, 2015). The types of qualitative research designs 
include the Delphi technique, ethnography, grounded theory, narrative research, 
phenomenology, and case study, (Marshall & Rossman, 2014). I chose the case study 
approach after a careful assessment. In the following subsections, I will discuss the 
options for research design in greater details. 
The Delphi technique. The Delphi technique is suitable as a research design 
when organizational protocols needs to be established to understand better divergence 
and a survey need to be done using an electronic medium (Fletcher & Marchildon, 2014). 
The technique is gaining acceptance as a research approach when a researcher need to 
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achieve consensus using a series of questionnaires and the provision of feedback to 
participants who have expertise in key areas (Green, 2014). The significant requirements 
for using the Delphi technique as a research design tool are the need for experts' 
judgment, group consensus to achieve the results, anonymity in data collection that 
ensures zero influence on the expert answers; and a complex, multidimensional, and 
interdisciplinary problem (Fletcher & Marchildon, 2014; Green, 2014). Cassar, Marshall, 
and Cordina, (2014) suggested that Delphi approach becomes useful when the researcher 
needs to collect ideas from isolated experts on a specific topic and establish an 
agreement to discover the underlying assumptions or perspectives among the experts. In 
this study, I intended to interview the research participants in the field and not from 
isolated locations, so this design was not appropriate (see Lewis, 2015). 
Ethnography. Ethnography is useful when studying the culture of a people 
through face-to-face interviews with the participants when the findings are related to 
cultural activities (Goffin, Varnes, Van der Hoven, & Koners, 2012). The research design 
of ethnography addresses the learned behavior of a group (Weis & Fine, 2012). 
Ethnography involves a study of a cultural group and findings about cultural activities 
that focus on marginalized groups in societies (Mutchler, McKay, McDavitt, & Gordon, 
2013; Van Maanen, 2015). Because I used a broader-based methodological research 
participation in this study, the ethnography research design was not be suitable.  
Grounded theory. Grounded theory is used as a research design when the aim of 
the study is to birth a new theory or conduct research with little theoretical foundation 
(Gambetti, Graffigna, & Biraghi, 2012). This study had a broad-based foundation, and 
65 
 
appropriate explanations abound for the concept of entrepreneurship (see Johnson & 
Bloch, 2015; Kenny & Fourie, 2014). Furthermore, in the grounded theory approach 
researchers have a goal of generating a theory, in this study, my intention was not to 
formulate a theory, making the use of the design in-appropriate (see Kenny & Fourie, 
2014). 
Narrative research. A narrative research design focuses on data collection from 
the storytelling perspective, and the design is appropriate when data are collected from 
stories told by participants (Manning & Kunkel, 2014). The narrative design is focused 
on the life experiences and stories of participants presented in a story form (Boccuzzo & 
Gianecchini, 2015; Ivana, 2016). The use of narrative design in data collection is not 
suitable when the focus is on identifying broader strategic issues (Morse, 2015; Thomson, 
2015), therefore this design did not meet the needs of this study and was not used. 
Phenomenology. Phenomenology places emphasis the individual, is internally 
focused, and is suitable when people describe their lived experiences of what and why 
they embarked on a decision or process (Tight, 2016; Yuksel & Yildirim, 2015). The 
phenomenological approach derives its strength from when the researcher tries to 
understand the principles of the lived experience of an individual or a related group of 
persons by collecting required information relating to the subjective interpretations, 
beliefs, perceptions and specific human experiences (Denzin & Lincoln, 2014). These 
experiences create various descriptions of the essence of the experience (Denzin & 
Lincoln, 2014; Yuksel & Yildirim, 2015). Because this study was externally focused and 
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dealt with externalities that sought to gain insight on how graduates gain entrepreneurial 
knowledge, the phenomenology approach was not appropriate. 
Case study. The case study research design is preferred when insufficient 
knowledge on the theories exists, and the likelihood or chances that a possible new theory 
might be developed through the outcome or result of the research being undertaken exist 
(Yilmaz, 2013). This research design is based on the premise of the purpose of the study 
and the types of data to be collected (Denzin & Lincoln, 2014; Halkier, 2013). The 
qualitative exploratory case study design was the most practical design to be used in this 
study. The case study allowed me to explore how undergraduates from 21-25 years old in 
Nigeria can acquire knowledge on entrepreneurship skills required for self-employment 
through the provision of a suitable environment for entrepreneurial skill development.  
Research Rationale 
The goal of the study was to use the guiding ideology of the TPB to provide an 
explanation of and elucidate on the activities and the processes leading up to the 
emergence of new ventures in the field of entrepreneurship research that could help 
reduce unemployment for a better Nigerian society. The study was worth conducting 
because the result might help policymakers develop policies that would encourage 
entrepreneurship and reduce unemployment. The result of this study may add a new 
perspective and knowledge on the unemployment issue facing the region. 
This exploratory case study allowed me to explore and capture the participants’ 
experiences and develop themes from emerging data. To conduct the case study phase of 
this study, I followed Bailey’s (2014) suggestion that an exploratory case study design 
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adopts a step-by-step process for a better understanding of a given outcome. The basis for 
the adoption and use of multiple studies was to follow the path of the epistemological 
stances of positivism. I took an epistemological stance in this study to concentrate on the 
natural aspect of knowledge, its nature and how such knowledge can gain or obtained 
(Tadajewski, 2016). Positivism provides the possibility to accomplish an impartial, 
unprejudiced and value-free social research and consider the form the foundation for a 
final arbiter in theoretical disputes (Grant & Osanloo, 2014). Such position gives the 
researcher the opportunity to look for the complexity of views of the research participants 
rather than being restricted to the meaning of the study into few ideas (Ross, Clarke, & 
Kettles, 2014). 
I recruited 15 recent graduates who were self-employed and employers of labor in 
the last 3 years. I approached the young entrepreneurs, guided by the inclusion and 
exclusion criteria for the recruitment of the sample population, and interviewed them in a 
location comfortable to them. I scheduled and conducted one-on-one interviews with 
each of the 15 graduates to check whether the sample size sufficiently obtained the 
richest data possible, collect field notes through observations, and review archived 
documents to gain a common understanding to answer the research question. The 
interviews for this study were recorded using a digital audio recorder; I then transcribed 
the interviews obtained from these recorded sections and collated codes into potential 
themes by identifying themes and units of meaning from the participants’ 
words/sentences expressed in the interviews. Follow up explanations served as a suitable 
criterion for interpreting the findings to achieve stronger results. 
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Role of the Researcher 
I was the primary data collector in this study (see Nadal et al., 2015). The data 
collection processes involved semistructured face-to-face interviews and field notes that 
allowed me to see and record first-hand activities that the participants were engaged in 
and the context in which those activities happened (see Nadal et al., 2015). My role as the 
interviewer was to take control of the various aspects of this study, including choosing 
the right method and design, collection of data, and conduct data analysis and reporting. 
This function and role were outlined as I explored and participated in the interactions that 
evolved during the data collection processes. During the data collection processes, I 
employed interpretive and naturalistic approaches aimed at gaining an understanding of 
the people’s lived experiences. This study provided me with the opportunity to inquire 
about the participants’ behavior during individual interviews and the significance of these 
actions in context through observations. The use of other sources of data like field notes 
and document review supported the data from the face-to-face interviews and served as a 
model for an exploratory case study as well as satisfied the requirement for triangulation 
of the data by using three related data collection methods to reduce bias associated with 
the use of a single source (see (Leedy & Ormrod, 2013). 
 I made sure my biases did not impede or affect the progress of the study by 
ensuring that my reflections and other observations were put in a reflexive journal to 
minimize biases and issues related to the confidentiality of information and anonymity of 
the research participants were given high priority. Safe data management and security 
strategies were adopted to keep data safe and secured especially in this age of information 
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(see Braunack-Mayer et al., 2015). Of utmost importance was the researcher’s bias when 
conducting qualitative research methodology. I monitored my biases as they might have 
affected the integrity of the reports generated during the study. This monitoring was 
achieved by ensuring that ethical standards and conducts of qualitative research were 
integrated into the research processes. The credibility of the qualitative approach adopted 
hinges to a large extent on the researchers’ skills, competences, and rigor during 
fieldwork as issues regarding things going on in the researcher’s personal life could prove 
to be a distraction (see Patton, 2015).  
The study was in Nigeria, and I live in Nigeria. I ensured that no personal or 
academic relationship between me and the graduates that form the sample population of 
the study. The use of other sources of data like field notes and document review 
supported the face-to-face interviews and served as a model for an exploratory case study 
and satisfy the requirement for triangulation of the data by using three related data 
collection methods to reduce bias associated with the use of a single source. The data 
triangulation involved the analysis of multiple data sources that included the interviews 
transcripts, the field notes, and reviewing archived documents. I was deeply engaged in 
the process through the interview protocol to extract and guide the semistructured 
interviews, to ensured dependability, improve consistency and reduced unforeseen 
problems. I played the role of an active listener who listens deeply and allowed the 
participants finish their line of thoughts and perspective to emerge to reduce 
inconsistency and unplanned problems. I recorded the interview using an audio recorder 
and then transcribe the interviews verbatim for coding purposes and ensured that the 
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participants received manuscript of the transcribed interview for comment and correction 
through their e-mails within 48 hours for any additions, corrections, and approval 
(Collins & Cooper, 2014). 
Methodology 
 The research approach for this study was the qualitative methodology and the 
concept to be investigated was entrepreneurship. The research methodologies are 
quantitative, qualitative, and mixed methods (Wisdom, Cavaleri, Onwuegbuzie, & Green, 
2012). The choice of qualitative method was anchored on the basis that it provides 
guidelines and equips the researcher to understand the case to be studied (Guth & Asner-
Self, 2017; Lee, 2012). The study was epistemological as it related to the research 
conducted in an environment that allowed the researcher to understand the actual 
experiences of young entrepreneurs; how they acquired knowledge, the nature of the 
knowledge as it was constructed. 
In contrast to the qualitative inquiry, the quantitative method addresses statistical 
analysis that was not the focus of this study. Statistical computation and probability 
analysis are some of the fundamental features used when a quantitative research approach 
was adopted, and it involved examining relationships among variables (Frankfort-
Nachmias & Nachmias, 2007; Parker, 2014). Quantitative research method allows the 
researcher to pose interview questions that are relational, causal or predictive in outlook 
and allows for comparison of variables for acceptance or rejection and therefore was not 
suitable for this study (Patton, 2015). These aspects of asking interviews that are 
relational, causal and predictive are not necessary for me to have a robust understanding 
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of how undergraduates gain knowledge on entrepreneurial skills. This would imply that a 
qualitative approach would provide more detailed information from the individual 
graduates. 
 In this study; an expert validation was conducted to get expert advice/feedback 
on the initial interview questions (see Appendix A). The feedback from the experts 
served as the final interview questions contained in Appendix C (Guth & Asner-Self, 
2017; Ravitch & Carl, 2016). This process aided in the comprehension and better 
understanding of how the chosen method aligned with both the problem statement and 
the research question. The conduct of face to face interviews in qualitative research 
method allowed for the reconstruction of events that I had never experienced, as it put 
together description from separate participants which enabled me to create a picture of a 
complicated process (Bailey, 2014). 
Participants in this study included the individual 15 graduates in Nigeria who 
have been self-employed within the last 3 years. The sample population consisted of 15 
individuals who represent the case; the selection criteria of graduate 21-25 years old who 
have been self-employed within the last 3 years was based on Patton’s (2002) 
justification that focused on the selection of information-rich cases, the study of which 
illuminated the question under investigation (Haahr, Norlyk, & Hall, 2013). In this study, 
I adopted the purposeful sampling approach to select the 15 research participants that 
provided data suitable for exploring how undergraduates 21-25 years old, gain knowledge 
on entrepreneurial skills. The inclusion criterion was that the entrepreneurs are graduates 
21-25 years old who have been self-employed within the last 3 years and are employers 
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of labor. The exclusion criteria are graduates from 21-25 years old that are not self-
employed but are paid employees in other organizations were not included in this study. 
 The guiding criteria were as outlined in inclusion and exclusion criteria for the 
recruitment of participants to the study. I scheduled the semistructured face-to-face 
interviews in the office locations or site chosen by the participants. I interviewed each 
participant with respect in a clean, safe, and friendly environment, as recommended by 
Adams and Miles (2013). The other sources of data that were used for the case study to 
ensure triangulation are field notes through observations and document review of the 
young entrepreneurs (Gorissen, Van Bruggen, & Jochems, 2013). 
Participant Selection Logic 
I purposely sampled the 15 research participants to ensure a diverse representation 
of the case. Purposeful sampling was based on intent and emphasizes choosing 
information-rich cases through a selective method (Rubin, 2015). The individuals 
selected to participate in the research were selected for reasons that included previous 
experience, knowledge of entrepreneurship, resided in an area that was linked or 
associated with the purpose of the research and the research questions (Haahr et al., 
2013). The major advantage of adopting purposeful sampling receded in the selection of 
information-rich cases for in-depth studies (Haahr et al., 2013). It was important to align 
the strategy of selecting the samples with the qualitative research methodology. The 
purposeful sampling of a total of 15 graduates in Nigeria, with a background in 
entrepreneurship who display readiness, willingness, and knowledge in entrepreneurship 
attitude, behavior and have been self-employed within the last 3 years formed the case. 
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The inclusion criteria were (a) graduates with knowledge on entrepreneurial skills 
and, (b) graduates who have been self-employed and employers of labor in the last three 
years. The choice of the first 15 participants was justified as I interviewed the first 12 
participants to determine whether common understanding was achieved. Where getting 
15 research participants become difficult and the participants are up to 12, I transcribed 
the interview data to obtain emerging themes and use other sources of data like field 
notes and archive document to triangulate the data. According to Guest, Bunce, and 
Johnson (2006), common understanding occurs within the first 12 interviews. To attempt 
to achieve common understanding, I coded the interview data three times, and 15 
interviews are enough to achieve common understanding for a study to describe a shared 
perception, belief, or behavior across a group. The common understanding could be 
improved by analyzing the data at the individual level, the collection of field notes 
through observation and document review (Guest et al., 2015). Axial or thematic 
clustering coding process was used for this study as it involved an inductive approach 
starting with a chunk of data to coding categories where themes and patterns were 
observed and used for analysis (Miles, Huberman, & Saldana, 2014; Ravitch & Carl, 
2016).  
Instrumentation 
I was the primary data collector as the researcher for this study. Ho (2012) 
asserted that the primary data collection instrument in qualitative research is the 
researcher. Interviewing was the major source of qualitative data collection of rich, in-
depth, and individualized form (Meho, 2006; Oye, Sorensen, & Glasdam, 2016). It 
74 
 
provided an opportunity for the interviewer to interact with the participants on individual 
bases as they shared experiences and opinions. The interview was mainly conducted in 
two primary forms, one-on-one (individual) or focus groups. However, in recent years, 
technology has widened the processes of conducting these interviews to include a 
telephone interview, email interview, and other internet interviews like Skype (Leedy & 
Ormrod, 2015).  
Individual interviews are one-on-one moments between the interviewer and the 
participant where the interviewer asks either structured, unstructured, or semistructured 
questions for the participant to respond. Individual interviews intended to obtain 
independent, in-depth personal data from each of the participants (Oye et al., 2016). The 
main factors of selecting participants were the purpose of the study, research question of 
the study as the interviews were conducted independent of each participant, and the 
information were confidentially processed. For the data collection, I used individual 
interviews, field notes through observation, and document reviews. 
Individual interview. The individual semistructured interviews with open-ended 
questions asked of the participants were central to the data collection processes. Face to 
face interviews provided an opportunity to obtain extensive insight into the persons 
acting as a participant; how they felt, what they think, what are the effects of certain 
events (Hazzan & Nutov, 2014). The interviews consisted of a guide to specific questions 
or a protocol to delineate the process. The interview was centered on well-chosen 
questions aligned with the central research question of what are the common 
understandings of how university undergraduates from 21-25 years old could obtain 
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entrepreneurial knowledge required for self-employment in Nigeria to launch a business 
after graduation. The private setting was conducive to individual forthrightness and deep 
introspection. These interviews were highly structured allowing me to exercise control 
over the direction of the data collection processes. 
The participants were asked about their availability for interviews via letters of 
introduction that informed participants of the basic nature and purpose of the research. 
The responses to interview questions prompted vital information needed to address the 
purpose of the study. The interview questions asked to the participants were directly 
related to the research question of the study and responses obtained became part of the 
database built to manage the enormous amounts of data to be generated. The interviews 
were audio-recorded, and participants had the opportunity to review the transcribed 
interviews to confirm that the produced transcripts represented what transpired during the 
interview process and was a reflection my interpretation and meanings of participants’ 
interview responses before data analysis began. 
Where the information shared by the participants made me uncomfortable, I 
understood that the participants deserved to be heard, this was in addition to the 
anonymity, confidentiality, and safety of the participants (Corbin & Strauss, 2008). A 
strategy to reduce bias was to position me in the studies by sharing my possible biases 
(Stahl, Doherty, Shaw, & Janicke, 2014). A second strategy was to circumvent the risk of 
bias by analyzing all the 15 sets of responses I received from the participants. By the 
avoidance of the temptation to select only 12 responses, I ensured that I had incorporated 
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all the participants’ ideas into the themes and patterns that were reported in my 
conclusion. 
To obtain the thematic expression from the transcripts, I coded the transcripts to 
extrapolate patterns or description of labels; these labels were generated from each line of 
thought, sentences or phrase of the participants (Rubin & Rubin, 2012). The codes gave a 
clear understanding from the participants’ perspective in a way that was distinct from 
each of them. The categorization of the codes served as a gathering point for codes or 
family of codes (Ravitch & Carl, 2016). The categorization led to the theme; themes 
explained what had happened, its meaning or how the participants felt about the subject 
matter that helped drew conclusions and reflected the intent from the participants 
(Braunack-Mayer et al., 2015). 
An interview question protocol (see Appendix D) was preestablished to include: 
(a) opening and welcome note, (b) interview questions and, (c) a closing summary 
thanking the participants. The interview protocol ensured the direction of questions and 
uniformity in the interview process (Fakis, Hilliam, Stoneley, & Townend, 2014). The 
consents of the participants were sought before proceeding with the interviews. All the 
interview data and documents reviews were screened to remove personal information to 
prevent the identification of the participants. To maintain ethics in the interview process, 
it was important to know that the interest of the study was to understand the case being 
explored and the meaning the participants may make from the case being studied 
(Seidman, 2013). 
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Field notes. The field notes generated insight into the roles been observed and 
reflective engagement into the data collection activities. An observation and field note in 
a qualitative study is a data-collecting tool that allowed the researcher to acquire data 
from participants in the context of the activities or the environment (Leedy & Ormrod, 
2015; Ravitch & Carl, 2016). Groenewald (2004) explained that the field note was 
commonly used by qualitative researchers to collect an observational field note that 
includes: (a) notes that recorded occurrences and events as they happen in the course of 
the interview (b) notes were taken which reflected the preliminary understandings and 
connotation that were given to the meanings (c) procedural notes and protocols were 
written to serve as a reminder to  the researcher on certain steps to be taken at the 
designated time and (d) memos were taken to close out each interview session, that 
served as a brief abstract of summaries. While conducting the interviews, I took field 
notes that considered any pertinent occurrences or thoughts. The field notes generated 
insight into the roles being observed and reflective engagement into the processes or 
activities (Yilmaz, 2013). 
Document review. The third instrument used was document review. Yin (2014) 
explained that documentation was a significant source of relevant information for case 
studies; it included letters, e-mails, and companies’ formal reports available through 
search engine platforms. Document review was stable, specific, and broad; it covered an 
extended period and many settings. In conducting an examination of records, I searched 
across a broad range of databases, such as papers, articles, government websites and 
public libraries. Dworkin (2012) noted that the document review process was an adequate 
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method for collecting data needed to provide answers to the research question and to 
demonstrate methodological triangulation.  
The documents that were reviewed provided practical and heuristic proof needed 
to advance entrepreneurship education and skill development. It provided support for the 
clarification of the research question and its significance both in practical and theoretical 
terms that detailed the methods used to answer the research question. The document 
review served as a point of convergence and alignment of the researcher’s goal, values, 
and ideas about the research and the strategy needed to propel and move the research 
process forward (Parker, 2014). I searched across a broad range of databases, such as 
papers, articles, and report to create a database of participants’ experiences with 
entrepreneurship activities. 
Expert Validation 
The procedures for the conduct of an expert validation involved the sending of 
invitational e-mails to qualitative research subject matter experts as contained in the 
information from the Walden University faculty expert directory (FED). The expert 
validation method, where feedbacks are obtained from experts in qualitative research 
design was used by researchers to check for the alignment of the research question to the 
interview questions and get qualitative research subject matter experts’ feedback (Anseel, 
Beatty, Shen, Lievens, & Sackett, 2015). Using the FED, I sent invitational email to 11 
qualitative research SMEs (see Appendix B) containing an attachment of the abridged 
proposal that includes the title page, the problem statement, the purpose statement, the 
research question, and the initial interview questions (see Appendix A).  
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The 11 qualitative research experts acknowledge receipts of the email; however, 
only three experts responded to my inquiry. The comments from the three experts 
provided the insight for revising the initial interview questions that became the final 
interview questions (see Appendix C). The experts were kind enough to highlight some 
of the elements that were omitted and provided further insights into ways of improving 
the quality of my proposal (Sue & Ritter, 2012). 
 The first qualitative research expert, subject matter expert #1 asserted that the 
problem statement needs to be revised and reworked to align with the purpose statement 
and the research question. I sent a reply email explaining how the problem statement 
aligned with both the purpose statement and the research question. The second subject 
matter expert #2 made suggestions on possible corrections on the problem statement and 
the purpose statement but affirmed that the problem statement, the purpose statement, and 
the research question were aligned. I have made corrections to the suggested areas. The 
third subject matter expert #3 advised that I revise Interview Questions 4 and 5. Further 
communication between me and the experts was conducted via e-mail and the feedback 
obtained became the final interview questions (see Appendix C). The evaluated interview 
question and the inputs from the subject matter experts would enable me to make the 
necessary revision and improve the quality of my work and facilitate the collection of 
relevant data from the proposed research participants that were used in answering the 
research question and addressed the gap in the literature.  
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Procedures for Recruitment of Participants, and Data Collection 
The recruitment of participants for this study occurred after obtaining approval 
from the Institutional Review Board (#2018.01.2618:04:93-25’1’). I sought and obtained 
approval from the Walden University IRB to access the letter of cooperation and 
expression of interest form (see Appendix E) and consent form and the application of 
these forms to the present study. I sought and obtained permission from the University’s 
IRB (Walden University) to conduct this study and produce a detailed schedule for the 
interview and data collection processes. I sought and obtained consent from the 
individual participants to carry out the interviews with the participants to collect data 
through audio recordings of the interviews. I transcribed audio-recorded interviews and 
performed member checking by allowing participants to confirm that the produced 
transcripts represented what transpired during the interview process and was a reflection 
my interpretation and meanings of participants’ interview responses. I finally imported 
transcribed text into Microsoft Word to start the data analysis stage. 
Letter of cooperation. A draft letter of cooperation (see Appendix E) was sent to 
IRB for approval and was later sent to the research participants after approval. The letter 
of cooperation was sent to the research participant in each of the four local government 
areas in Nigeria. The letters of cooperation were required to gain access and permission 
to the respective participants’ office sites and locations. 
Expression of interest. The Expression of Interest (see Appendix E) was the 
notification e-mail that I sent to the research participants in each of the four LGAs in 
Nigeria. The e-mails were necessary to select the individuals that might be interested in 
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participating in the study. The e-mails contained a brief description of the study. Detailed 
information about the research procedures and participation was contained in the consent 
form sent. 
Consent form. Communication using informed consent was one way suggested 
by Kaiser (2009) towards protection of shared experiences of the participants and 
meeting the ethical requirement. Kaiser advocated for a two-step approach to the 
informed consent process: First, agreeing with participants on the use of data and 
confidentialities, second, modifying the informed consent process to have a re-envisioned 
informed consent. Participants’ questions and concerns before, during, and after data 
collection was always given attention to guarantee the understanding of the participants 
about the process and interview questions and that the responses obtained remained 
anonymous (Hazzan & Nutov, 2014). The consent form contained significant information 
on the rights of the research participants. Information included in the consent form 
includes the privacy and confidentiality of the participants, the liberty to quit from the 
research process at any time without any retribution or sanction, the voluntary nature of 
the study, the duration of the interviews, and secured data storage was aimed at protecting 
the interests of participants. 
Data collection plan. A collection of data in a qualitative method is often 
susceptible to subjectivity since as McCusker and Gunaydin (2015) indicated that a 
dominant and prevalent theme in qualitative research was the understanding derived from 
the linguistic meaning within the textual material. Serious consideration was attached to 
the selection criteria for research participants and data collection. Careful planning before 
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and during the data collection preceded data analysis, as it was imperative for obtaining 
valuable information from the study (Marshall et al., 2013). I reviewed relevant literature 
to guide the data collection and sampling process that was consistent with the case study 
design. The timing for the face to face interview was 30 minutes and data collection 
techniques like interviewing were adopted. 
Techniques such as triangulation supported quality in research with the 
involvement of multiple sources of data (Patton, 2015). Data triangulation enabled cross-
data validation and provided checks for the various data sources to achieve accurate and 
valid findings. The involvements of multiple sources of data like the transcribed 
interviews, filed notes, and archived document and seeking convergence among them to 
form themes enhanced the validity of the study. I maintained objectivity through entries 
into the reflexive journal (Kvale & Brinkmann, 2015). 
Data Analysis Plan 
Data analysis was performed on the data collected from the semistructured 
individual interviews, field notes through observation, and from document reviews. Yin 
(2014) pointed out that one dominant practice during the analysis phase of qualitative 
research was the return to the original propositions; the reason adduced for this was that 
the practice led to a focused analysis when attractions to analyze data outside the scope of 
the research question came up. The qualitative data analysis processes involved coding of 
the data, categorizing the coded data, and subsequent generation of themes in line with 
the research questions being addressed by the study (Godden, 2014).  
83 
 
To obtain the thematic expression from the transcripts, I coded the transcripts to 
be able to extrapolate patterns or description of labels; these labels were generated from 
each line of thought, sentences or phrase of the participant (Rubin & Rubin, 2012). Axial 
or thematic clustering coding process was used, it involved an inductive approach starting 
with a chunk of data to coding categories where themes and patterns were observed and 
used for analysis (see Miles, Huberman, & Saldana, 2014; Ravitch & Carl, 2016). The 
codes gave a clear understanding from the participants’ perspective in a way that was 
distinct from each of them. The categorization of the codes served as a gathering point for 
codes or family of codes. The descriptive categorization as an iterative process allowed 
the theme to stay close to the research question through its emic attributes (Ravitch & 
Carl, 2016). The categorization led to the theme; themes explained what had happened, 
its meaning or how the participants felt about the subject matter that helped drew 
conclusions and reflected the intents from the participants (Braunack-Mayer et al., 2015). 
Upon completion of the transcription of the audio recordings of the 
semistructured interviews, member checking followed by allowing participants to 
confirm that the produced transcripts represented what transpired during the interview 
process and was a reflection of my interpretation and meanings of participants’ interview 
responses. The textual transcribed data was uploaded into NVivo 11 software from the 
word document to obtain an organized set of data that was sorted into groups and themes. 
Miles and Huberman (2014) asserted that the determination of the means of data 
collection, data organization, and data storage were important considerations before the 
commencement of data collection as it saved the time taken in the data management 
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process. The development of a data framework was used for the data collected, as it 
served as a guide in furtherance of knowledge for future researchers. The use of case 
study enhanced the analysis of data as it had a set of routine procedure suitable for the 
identification of themes that provided meanings to the research question (Fakis et al., 
2014). The data sources and a first-hand report consisted of individual interviews, field 
notes and document review. 
The data from the interview transcripts were organized into rows and columns; 
the interview questions on how the participants obtained knowledge for entrepreneurship 
after graduation were stored in the columns, and the responses that provided by 
participants occupied the rows. NVivo Version 11 was the software that was used to 
organize the data. The NVivo was prominent software used by qualitative investigators to 
organize, manage, and shape qualitative data (Richardson, Earnhardt, & Marion, 2015). 
During data analysis, I read through the interview field notes and transcripts to have a 
better understanding of the issues under exploration. Flicker et al. (2013) and Maxwell 
(2013) agreed that beginning the analysis of the data should start during field work; with 
the analysis plan fitting into the data and research questions. 
The goal of coding was to break the data into stages to help in comparisons and 
the evolution of theory and concepts; Miles et al. (2014) noted that codes were labeled to 
assign meaning to information and indicated that coding allowed for interpretation of data 
meanings. Structured coding or precoding provided a framework for me to focus on the 
data collection efforts. Precoding was deductive; however, it was up to the researcher to 
follow-up with inductive coding as themes emerge from the data. It may be beneficial to 
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the interviewer, for proper focusing of the interview process and avoiding data overload 
while remaining open to emerging themes and ideas. 
 I developed a precoding structure using the experience gained as a researcher to 
relate the conceptual framework, the document review, and responses to the research 
questions to derive themes. Precoding assisted me with ensuring congruence with the 
conceptual framework and research questions. The precoded structure allowed me to 
analyze the data iteratively to ensure the efficacy of the data collection and organization 
processes. I interviewed the first 12 participants before the last three participants to 
monitor for data saturation. The justification for the 15 participants was based on running 
analysis for the first 12 participants and the themes to be generated. Where data 
saturation was not achieved with the 12 participants, I interviewed the last three 
participants to seek for generation of new themes or convergence of themes and ideas to 
monitor for data saturation. I categorized the codes and themes into the dimension that 
aligned with the framework used in the study. I reviewed the dimensions to ensure 
pattern correctness and precision. 
Issues of Trustworthiness 
Pieces of evidence to demonstrate of rigor in qualitative research needed to be 
established; it was critical in ensuring that research findings have integrity in the process 
to make an impact. Trustworthiness of the qualitative research process was the anchor 
point of giving integrity to the effort put in the study (Houghton et al., 2013). 
Trustworthiness in qualitative research entails four areas that when addressed ensured the 
credibility of the study; the areas included credibility, transferability, dependability, and 
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conformability (Carter, Bryant-Lukosius, DiCenso, Blythe, & Neville, 2014; Cope, 
2014). The extent of the reliability of the research process was the level of compliance 
with the rigors, demand, and ability to demonstrate evidence of the results reported in 
these four areas. I ensured trustworthiness through triangulation, which used the three 
related data collection methods to reduce bias associated with the use of a single source 
(Simundic, 2013). The use of triangulation ensured credibility, dependability, and 
conformability of the study and served as an audit trail and reflexivity, while 
transferability was left for the reader to decide (Carter et al., 2014). I ensured that I 
followed the interview protocol to keep track of the questions for uniformity in the data 
collection processes. 
Credibility 
In a qualitative study, the researcher needed to engage the study participants and 
community long enough to gain and earn trust through the establishment of rapport.  
With the establishment of the rapport comes the ability of the researcher to gain an 
extensive and thorough understanding and information from the participants. Harper and 
Cole (2012) described credibility as the process a researcher engages in to ensure that 
findings are accurate. The prolong engagement of the study participants brought out 
relevant characteristics peculiar to the issues been investigated thereby bringing out 
details that gave new perspective and insight to the topic under investigation. I took 
measures to ensure its wider application to a larger population as the case study was 
focused on a small number of participants. Sufficient time was spent during the interview 
process to gain a sound understanding of the case under investigation. I transcribed the 15 
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individually recorded interviews verbatim and ensured that the participants received 
manuscript of the transcribed interview for comment and correction through e-mails. 
Transferability 
The need exists for thoroughness in the processes leading to the identification of 
the research participants and the overall data collection and analysis processes. Providing 
a detailed protocol, explicit in the description of the steps to take might guarantee 
external validity; it served as the ability of the outcome and findings of the research to be 
transferable.  Transferability refers to the ability to reapply a research finding in another 
study (Collins & Cooper, 2014; Sinkovics & Alfoldi, 2012). I ensured the provision of a 
detailed account of the natural settings where data were collected and provide an in-depth 
explanation of the data collected and analyzed. Future researchers and readers will then 
be presented with the opportunity of the findings and to evaluate the extent to which 
these findings will be transferable to similar settings and larger population (Marshall, 
Cardon, Poddar, & Fontenot, 2013). 
Dependability 
The issue of dependability focused more on the technical aspect of the research; 
dependability refers to how well-established the data used in a study are (Su, 2014; Tobin 
& Begley, 2004). Member checking ensured dependability of the qualitative research 
been undertaken and the synergy that was derived from membership verification gave 
validity (Munn, Porritt, Lockwood, Aromataris, & Pearson, 2014). The collection of the 
field note, memos, and comments that revealed reflexivity in the research process, the 
design layout of the research gave a vivid picture of the research strategy, and the 
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operationalization of this strategy gave the research process its dependability attributes. I 
addressed the issue of dependability of the findings, in ensuring that if the study were to 
repeat, given the same context, method and same participants that similar result will be 
obtained bearing in mind that each situation of study is unique in its entirety. In my effort 
to enhance dependability; I explored and ensured that all the processes were adhered to in 
arriving at the findings and described the processes to be followed in the study. 
Confirmability 
The need for the justification of the rationale behind the preference of the data 
collection methods chosen and how they aligned with the research question and problem 
statement were made known. Confirmability refers to the objectivity and correctness of 
data (Abend, 2013; Houghton et al., 2013). I provided a detailed explanation of the data 
analysis process to demonstrate and exhibit transparency of the process. In checking for 
conformability, the recommendations of the result indicated what the experiences and 
thoughts of the individual interview respondents are, rather than the researcher's 
prejudices (Anney, 2014). I documented the various reflections obtained in both the 
personal experiences, cultural biases, and provided explanations on what informed my 
decision and possibly influenced the research process (Nimon, Zientek, & Henson, 2012). 
Ethical Procedures 
To maintain ethical standards, I communicated the aim of the study, the possible 
benefits derivable and the expectations of the research with the research participants 
before interviews were conducted. The purpose of this action was to protect them from 
harm and ensure the process was in line with the established professional and ethical 
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behavior (Cope, 2014; Komic, Marusic, & Ana, 2015). I informed the participants about 
the ethical standards, and the informed consent process before conducting the interviews 
(Sanjari, Bahramnezhad, Fomani, Shoghi, & Cheraghi, 2014). As a researcher, I had an 
ethical duty to protect the study participants from harm (Flicker et al., 2013). As noted by 
Yin (2014), special considerations must and were emphasized to all human elements of 
the research, from the participants to personal records. The protection of the participants’ 
right was paramount as I maintained ethical standards associated with the use of human 
samples, the data collection and analysis was developed in a manner understandable to 
the research participants. 
The benchmark or selection criteria for the participants indicated a detailed 
selection process with indications that minimized the adverse effect of using only one 
data collection source using triangulation. I informed the participants of the right to 
accept or reject the offer to participate in the study. The right to participate or withdraw at 
any time from the interview process without penalty was stated in the expression of 
interest form and the informed consent form respectively. The participants were assured 
of the safeguard of data collected by the encryption of the files and locking up paperwork 
related to the research in a safe location with proper locking mechanics. This was done 
with the intention of reducing the risk of data theft as the site was not disclosed. 
The first step in minimizing harm to participants in the research process was to 
ensure consent from the participants. Informed consent entailed having consented to use 
the data so that the data are not interpreted as stolen data, and this goes for participants’ 
data from recordings and notes taking (Desai & Von, 2008: Ritchie, Lewis, Nicholls, & 
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Ormston, 2013). The consent sought was for individuals who participated in voice 
recording and using transcription to code the research. Information made known to the 
participants included the time required for the interview, member checking and the 
questions that were asked. I took these necessary steps during data collection and analysis 
to ensure that I had a verbal recording of the participants stating that they are consenting 
to the data collection and analysis process and procedures and are fine with the interview 
being recorded and transcribed. This ethical practice helped minimize harm to others and 
ensured that the participants were given the opportunity to pull out of the process at any 
time during the interview session. 
Confidentiality. The participants of the interviews trusted that their contributions 
given in the interview processes were indeed confidential and would not end up in the 
wrong hands when I told them that the information provided would be safe and secured. 
Protecting the privacy of participants included both confidentiality and anonymity (Cope, 
2014; Ritchie et al., 2013). Confidentiality referred to a participant’s privacy, and what 
information about the participants were distributed (Anney, 2014; Ratvich & Carl, 2016). 
Ways I took to ensure confidentiality included using pseudonyms and changing 
identifying information (Bojanc & Jerman-Blazic, 2013). I showed respect for the 
participants that were interviewed and prevented issues that might compromise the 
confidentiality of the research participants; I asked the participants to confidentially 
provide any additional comments or revisions to the transcript through e-mail. I protected 
the data and records of the research participants by using a hard drive on a secure 
computer that had password protected preventing access to unauthorized users. 
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Protecting participants from harm. In the study, I was responsible for the 
information of the participants on the purpose of the study, gained the understanding the 
participants of the risks associated with the research process. The benefit derivable from 
the study and the right to pull out from the study if they don’t feel convinced or secured 
in participating in the study was explained (Bojanc & Jerman-Blazic, 2013). During and 
beyond the period of study, the communication channels remained open and cordial. 
Where the need arose, I disclosed all activities that might become potentially harmful and 
risky to the participants. Question and follow-up questions asked were related to the 
research question. 
Protecting researcher from risk. In the likelihood that an anticipated risk occurs 
during the research processes, the participants were briefed on the mitigating strategies to 
adopt. I showed awareness of the cultural biases that exist among the research 
participants (Shenton, 2004). If the study had taken place in a cross-cultural research 
environment where social gaps exist, I paid attention to the salient and hidden biases that 
could have affected the study. The participants were commensurately motivated to 
partake in the interview section through the building of trust that encouraged openness in 
the interview sections (Shenton, 2004).  
Summary and Transition 
Chapter 3 contained an overview of the research design and describes the 
qualitative method that served as underpinning guide for the study. The purpose of this 
qualitative exploratory multiple case study was to gain a robust common understanding 
of how undergraduates from 21-25 years old can obtain entrepreneurial knowledge 
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required for self-employment in Nigeria. The rationalization of the research design 
employed in the study served as a guide for the interview questions to extract information 
to answer the research question. I interviewed the 15 graduates in Nigeria, who have been 
self-employed within the last 3 years. I purposely sampled the 15 research participants 
and gained data from semistructured individual interviews with open-ended questions. 
The various sections of Chapter 3 included details of the role of the researcher, the 
sampling population, the data collection and analysis strategies and techniques used to 
maximize reliability. The other sections that attracted important contents and attention 
were issues of trustworthiness that was achieved through research credibility, 
transferability, dependability, and Confirmability. Chapter 4 will cover the research 
settings, information on the participants, presentation of data collection and analysis. 
Evidence indicating trustworthiness and the research results is part of Chapter 4. 
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Chapter 4: Results  
   The purpose of this qualitative, multiple, case study was to gain a robust, 
common understanding of how undergraduates aged 21-25 years old can obtain the 
entrepreneurial knowledge required for self-employment in Nigeria. To address the 
research question and purpose of the study, I conducted a qualitative analysis the results 
of my semi-structured interviews with the 15 participants, four participants from three 
LGAs and three participants from the fourth LGA in Nigeria, who had prior knowledge 
of entrepreneurial skills and had been self-employed for at least the 3 years prior to the 
study. I purposely selected the sample population of the 15 research participants and 
obtained data from them using semistructured face to face interviews, field notes, and 
reviewed archived documents of training documents to ascertain the correctness of some 
business information of the participants. 
In this chapter, I will describe the methodology I used for the data analysis of this 
study to provide a common understanding of the findings from the research question and 
interview questions (Hyett, et al., 2014). I collected the data in the interviews using nine 
open-ended questions to address the central research question: What are the common 
understandings of how university undergraduates from 21-25 years old could obtain 
entrepreneurial knowledge required for self-employment in Nigeria? The data resulting 
from the 15 interviews with the participants served as the input for analysis after using 
NVivo 11 software to organize the data. 
Chapter 4 of this study entails the purpose overview, the design of this study, and 
the implementation of the research setting, demographics, data collection, analysis, and 
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the general analysis strategy used for this study. I illustrated the data collection 
procedures that were analyzed using coding and themes to reflect the findings ascertained 
from the stored data collection consisting of 15 respondent audio recordings and 
transcriptions. Chapter 4 is a reflection of the attempts I provided in this study that was 
note-worthy of trust and integrity to recap the findings from this study. 
Research Setting 
To recruit participants for this study, I sent 15 young entrepreneurs who were 
recent graduates from 21-25 years old direct e-mails. I interviewed four participants each 
from three LGAs and three participants from the fourth LGA in Nigeria. The 
interviewing process and member checking occurred in the four LGAs and spanned 3 
weeks in the office premises of the participants. I administered and disseminated the 
script and the Consent Agreement Form (see Appendix D) to the research participants 
and explained the primary focus of the study prior to asking them the interview questions. 
Some potential participants declined to be a part of the study based on their busy 
schedules while others did not respond to my email. Some potential participants did not 
have email addresses; therefore, I contacted them and learned that they did not have the 
qualifications to participate per the inclusion criteria. As a result, I sent recruitment e-
mails to other possible participants not covered earlier, they responded, and I sent consent 
forms and interview protocols to the participants that responded. I obtained the necessary 
number of participants and setup interviews. The interviews lasted approximately 30-45 
minutes. I sent the transcripts to the participants the day after their interview over the 
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course of the data collection process, to ensure their immediate review for the strength, 
validity, and reliability of the study. 
All 15 participants asked for copies of their final transcripts, and four participants 
requested copies of the final dissertation. The strength of the study reflects a mixture of 
interviewees’ expertise varying from their area of specialization of trade. The 
professional knowledge shared by the participants during the face-to-face interviews for 
the selected times showed depth of their knowledge of the experiences on 
entrepreneurship that they shared with me without any signs of discomfort. 
Demographics 
The sample for this study consisted of 15 recent graduates who had had prior 
knowledge of entrepreneurial skills and were self-employed for at least the last 3 years. 
The purposeful sampling allowed me to intentionally select this sample size which 
constituted the demographics aligned with the criteria for participation in this qualitative 
study. Tables 1 and 2 depict the demographics of the research participants. The study 
population was composed of four participants each from three LGAs and three 
participants from the fourth LGA in Nigeria. In alignment with the objectives of the 
study, I used the sample size of 15 to establish data saturation and appropriately answer 
the central research question.   
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Table 1 
 Participant Demographic 
Position Gender Education 
level 
Years of 
self-
employment 
Types of business 
 
Local  
government   
areas 
Participant 1 Female 
 
Bachelor 
 
3 Catering services Port Harcourt 
Participant 2 Female 
 
Bachelor 
 
2 Graphic design Obio Akpor 
 
Participant 3 Male Bachelor 
 
3 Building materials Obio Akpor 
 
Participant 4 
 
Male Bachelor 
 
3 Water treatment Port Harcourt 
Participant 5 
 
Male Bachelor 
 
3 Telecoms.services Port Harcourt 
Participant 6 
 
Male Bachelor 
 
2 Water treatment Port Harcourt 
Participant 7 Male Bachelor 
 
1 Soap production Obio Akpor 
 
Participant 8 Female 
 
Bachelor 
 
3 Hair stylist Eleme 
Participant 9 Male Bachelor 
 
3 Paint production Obio Akpor 
 
Participant 
10 
Male Bachelor 
 
3 Barbing salon Eleme 
Participant 
11 
Female 
 
Bachelor 
 
3 Paint production Eleme 
Participant 
12 
Male Bachelor 
 
3 Estate surveyor Eleme 
Participant 
13 
Female 
 
Bachelor 
 
3 Real estate Emouha 
Participant 
14 
Male Bachelor 
 
3 Supermarket Emouha 
Participant 
15 
Male HND 2 Food processing Emouha 
 
 
Note. HND=Higher National Diploma. Telecoms. Services=Telecommunication Services 
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Table 2 
 The Gender Composition of the Sample Size ( N=15) 
 
Local Government 
Area 
Male  Female  Participants  
    
Port Harcourt 3 1 4 
Obio Akpor 3 1 4 
Eleme 2 2 4 
Emouha 2 1 3 
Total 10 5 15 
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Table 2 indicates that the assortment of participants’ gender included a purposive 
selection of male (n = 10 = 67%) and female (n = 5 = 33%) that made up the sample size 
(N = 15). I initially interviewed 12 (80%) participants, three each from the four LGAs. 
Saturation occurred after three additional interviews reaching the total interview count of 
15 participants. The participants were self-employed and were start-ups in different 
industries and were the owners of the businesses. The interviewees were from the four 
LGAs of Obio-Akpor, Port Harcourt, Eleme, and Emouha. 
Data Collection 
 After receipt of approval from the Walden University IRB 
(#2018.01.2618:04:93-25’1’), I commenced recruitment of the research participants, four 
participants each from LGAs and three participants from the fourth LGA in Nigeria. The 
3 LGAs where the participants were four each are Port Harcourt City, Obio-Akpo and 
Eleme while the fourth LGA with 3 participants was Emouha LGA. I completed data 
collection through semi-structured interviews with the young entrepreneurs. E-mails (see 
Appendix E) were sent to the potential participant and this formed the basis for the 
formal approval given by Walden University IRB for data collection. Participants had to 
sign the informed consent forms to formally express their willingness to participate in the 
study.  
I completed the interview of the participants using a digital audio recorder to 
record the responses of each of the 15 research participants. I obtained permission from 
the participants to record their responses. The duration of the interviews ranged from 30 
minutes to 40 minutes with an average of 35 minutes and 12 seconds per participant; the 
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whole data collection process took about 3 weeks. I listened to the audio recordings of the 
interviews several times, transcribed the interviews, and used member checking to ensure 
that I captured the correct responses during the interviews. The transcripts were saved as 
Word document in a laptop; I emailed the transcript to the participants who had internet 
access, and I took hard copies of the transcripts to the participants who had no Internet 
access to verify the accuracy of the information presented. I asked the participants to 
provide feedback within 48 hours if changes were necessary. I did not receive responses 
or complaints from any of the participants and assumed that the participants were 
satisfied with the contents of the transcripts. All the 15 participants requested for their 
transcripts and four requested for a copy of the dissertation after completion.  
I had to make small changes to the data collection plan outlined in Chapter 3, I 
initially intended to interview and analyze data from 20 research participants but ended 
up only interviewing 15 participants. Each participant was available on time during the 
interviews process. After completing the interview, I reviewed documents with each of 
the respective participants at their offices at an agreed upon date. I also collected field 
notes during the face-to-face interview session of each participant. The interview location 
was based on the preference of the research participants. The interview protocol (see 
Appendix D) served as the data collection framework that I consistently used throughout 
the data collection process. I will store all the data collected for 5 years before 
destruction.  
In this study, I used in-depth, open-ended interview questions to generate 
responses that uncovered important themes, categories, and subcategories in question. I 
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used the same interview questions (see Appendix B) in each my interview with the 15 
participants. I was the data collection instrument; collecting data from the 15 
interviewees using the research question and interview questions (see Appendix B). All 
15 participants provided feedback that supported the research question and interview 
questions. I used one audio recorder and hand coding during the data collection 
procedures. The hand-coding process was a significant factor that supported the 
development of codes. I used the hand coding process as a backup strategy to fully 
capture the data for understanding the respondents’ feedback for coding, analyzation, and 
for transcript development. 
Data Analysis 
My data analysis plan was deployed as previously outlined in Chapter 3. The 
selected instruments for data collection for this study included semistructured, face-to-
face interviews, fieldnotes from observation, and archived document reviews. I used 
these sources of data to answer the research question: What are the common 
understandings of how university undergraduates from 21-25 years old could obtain the 
entrepreneurial knowledge required for self-employment in Nigeria? 
I used the data analysis approach of Yin (2014) for the data analysis which 
comprised (a) data compilation (b) dissembling (c) reassembling (d) interpretation and (e) 
conclusion of data to get meanings in alignment with the research question. I listened to 
the audio recordings of the interviews several times, transcribed the interviews into a 
word document, and I read the interview transcripts, observation field notes, and 
documents to elicit an initial categorization. I organized all responses from the interviews 
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according to each interview question into Excel spreadsheet on separate files and then 
transferred all the 15 respondents to all the interview questions to another big file to elicit 
the groups and themes. I used manual hand-coding in extracting the codes and allocating 
themes to the transcribed interview questions.   
I used NVivo 11 software to organize the data by uploading the textual transcripts 
into NVivo 11 which helped the categorization and comparison of the data (Miles et al., 
2014); the deployment of the NVivo11 augmented the manual hand coding to ensure 
reliability. I read the field notes and review the copies of the training documents of the 
young entrepreneurs and their employees; the usage of the field notes and review of 
documents aided the collaboration of some of the evidence from the transcripts obtained 
from the interviews. I stored the transcripts in the backup file to protect from loss or 
damage; this was an aspect of my data analysis plan; the data collection plan entails a 
concern for the issues of trustworthiness towards the replication of further analysis in the 
future (Yin, 2014). 
The data analysis for each interviewee was done using the procedure outlined in 
the interview protocol (see Appendix B). I setup a column consisting of assigned 
anonymous codes adjacent to each respondent. The data were a compilation of nine tabs 
to represent 15 interviewees. In the data analysis, I used information from the audio 
recorder, the hand-coded transcripts; the field notes for comparison, the combination of 
the information facilitated the identification of codes, themes, and likely patterns (Myers, 
2013). 
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 The keys word highlighted during the comparison were used to identify codes 
and themes in the first coding attempt. In the second attempt, I reviewed the audio 
recorder, transcripts, and field notes to discover common patterns as part of the analysis 
process by organizing and arranging the data to record an emergence of codes, themes, 
and patterns for interpretation. The list of emerging codes developed in this study 
facilitated the identification of thematic development and patterns after numerous reviews 
of the transcripts. I reviewed the transcripts six times each for each interviewee to ensure 
that the verified transcripts reflected the appropriate categories and sub-categories, and 
identified patterns. After running an analysis on the first 12 (80%) interviewees that 
generated 10 themes, the explanation for the total 15 respondents resulted into conducting 
one more analysis that generated one more theme. 
 I provided codes that generated emerging thematic categories from the research 
question and interview questions (Myers, 2013). A common understanding of findings 
from this study reflected additional research knowledge for positive social change 
initiatives for young entrepreneurs who are graduates (Hyett, et al., 2014). The use of the 
hand coding and audio records facilitated the emergence of themes.  
I used highlighted keywords and or statements from the transcripts to identify the 
codes, themes, and patterns as part of the process. The keywords that reappeared and 
emerged from the data collection included: competition, creativity, customer friendliness, 
university, social media, mentor, economic factors, inflationary trend, environmental 
study, identification of business opportunities, marketing, and workshop & Seminars. As 
I continuously listened to the audio recorder, I gained an all-inclusive perspective from 
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the participants and their expert advice. Yin (2014) asserted that philosophical and 
worldview perspectives remain influential in research studies. The continuous 
assessments of the transcripts, audio recordings, and notes enabled me to have an 
understanding concerning each interviewee’s learning path and entrepreneurial 
progression, their contributions, and social change perspective. Each participant 
expressed concerns about wanting to make a difference socially; therefore, their 
responses helped to formulate the emerging codes and themes.    
Evidence of Trustworthiness 
 Pieces of evidence to demonstrate of rigor in qualitative research need to be 
established; it was critical in ensuring that research findings had integrity in the process 
to make an impact. Using basic analytical processes enabled me to ensure the support of 
the evidence and trustworthiness from the data collected (Marshall & Rossman, 2014). 
Chapter 3 contained the same approach to confirm credibility, transferability, 
dependability, and confirmability as provided in this chapter. The approach described in 
Chapter 3 was adapted to supports the results of this study and validate the evidence of 
trustworthiness. I ensured that I followed the interview protocol to keep track of the 
questions for uniformity in the data collection processes. The strength of this evidence 
obtained and the methodology used was demonstrated. 
Credibility 
I engaged the study participants to gain and earn their trust through the 
establishment of rapport. I spent sufficient time during the individual interview process to 
gain a sound understanding of the case. The responses of the participants were verified 
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and validated numerous times to accentuate the credibility of this study. Credibility was 
important qualitative research undertaking; the strategies used to ensure credibility 
require techniques to facilitate the management of findings for the study (Berger, 2013). 
Member checking, field notes taking, review of the audio recorder and transcripts 
provided the basis for triangulation that established authenticity and credibility. After 
each interview, I transcribed the recorded interviews verbatim and ensured that the 
participants received manuscript of the transcribed interview for comment and correction 
through their e-mails within 48 hours for any additions, corrections, and approval. 
Transferability 
The results of this study demonstrated the appropriate outcome to establish the 
strength of transferability. By providing a detailed protocol, explicit in the description of 
the steps to take guaranteed external validity; it served as the ability of the outcome and 
findings of the research to be transferable.  Transferability refers to the ability to reapply 
a research finding in another study (Collins & Cooper, 2014; Sinkovics & Alfoldi, 2012). 
As stated in Chapter 3, I applied the same research processes that established 
transferability. I ensured the provision of a detailed account of the natural settings where 
data were collected and provided an in-depth explanation of the data to be collected and 
analyzed. Future researchers and readers will then be presented with the opportunity of 
the findings and to evaluate the extent to which these findings will be transferable to 
similar settings and larger population (Marshall, Cardon, Poddar, & Fontenot, 2013). 
105 
 
Dependability  
Dependability is a component of trustworthiness used in research to demonstrate 
integrity (Hesse-Biber, & Leavy, 2006). The appropriate detailed procedures were 
followed to identify the evidence of dependability. When I used the same techniques 
addressed in chapter 3, replication occurred. Miles and Huberman (1994) asserted that 
researchers evaluating the qualitative data would be able to justify the system followed. 
As for each interviewee, I followed the same procedures using the ethical guidelines that 
required repetitive reviewing throughout the entire study. I noticed the repeated responses 
that came from the respondents and the formulation and unfolding of saturation. I used 
Microsoft Word and Excel applications to develop codes and thematic categories with the 
selected conceptual framework that guided this study, all of which established the 
consistency of strength in every aspect of this study.     
Confirmability 
In Chapter 3, I outlined the appropriate steps I used to ascertain confirmability for 
this topic of study. The need for the justification of the rationale behind the preference of 
the data collection methods chosen and how it aligned with the research question and 
problem statement were made known. Confirmability refers to the objectivity and 
correctness of data (Abend, 2013; Houghton et al., 2013). I provided a detailed 
explanation of the data analysis process to demonstrate and exhibit transparency of the 
process. I used a systematic strategy to ensure credibility that required the use of varying 
techniques to help manage a common understanding (Hyett, et al,, 2014) of the findings 
from this topic of study. In checking for conformability, I reviewed the audio recorder 
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numerous times comparing it to the hand coding, transcripts, notes, and established codes 
and themes to ensure accuracy. The recommendations of the result indicated what the 
experiences and thoughts of the individual interview respondents were, rather than my 
prejudices as I remained objective and unbiased (Anney, 2014). I followed the ethical 
standards, as the interviewees’ responses supported the purpose of the study. 
Study Results 
This study was a multiple case study of young entrepreneurs who are graduates of 
21-25 years in LGAs in Nigeria towards gaining an understanding of what are the 
common understandings of how university undergraduates from 21-25 years old could 
obtain entrepreneurial knowledge required for self-employment in Nigeria? I purposively 
selected 15 participants in alignment with the research method and methodology of this 
research study; I recruited 15 the participants after getting the Walden University IRB 
approval, and I interviewed the 15 participants as outlined in Chapter 3. The responses 
from the 15 participants formed the basis for the generation of the themes and analysis of 
the themes was based on the interview questions in alignment with the central research 
question. Participants’ interviews were transcribed and the transcription served as 
evidence to the theme formation. I transcribed the interviews word for word, but removed 
such words as Umms, ahhs, and repeated the participants’ words as interviewed. I 
presented the themes in the highest order of occurrence and order of the interview 
questions using the semistructured interview protocol. I also included the themes that 
emerged from the field notes, and observation along with the interview questions to 
triangulate the data. 
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Research question. The central research question for the study was: What are the 
common understandings of how university undergraduates from 21-25 years old could 
obtain entrepreneurial knowledge required for self-employment in Nigeria? 
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Table 3  
Case Study's Research Question, Interview Questions, and Proposed Data Analysis  
 
Research Question Interview Questions Types of Data Analysis 
    
What are the common 
understandings of how 
university undergraduates 
from 21-25 years old could 
obtain entrepreneurial 
knowledge required for self-
employment in Nigeria? 
1. What degree of entrepreneurial 
knowledge did you acquire in the 
university that prepares you 
towards your pursuit of 
entrepreneurship? 
Semi-
structured, 
open-ended 
question,  
notes and 
documents  
reviews 
 
 
Via Coding, 
Themes 
Frequencies 
 2.      What challenges have you 
encountered after acquiring 
entrepreneurial knowledge? 
  
 3.      What strategies have you 
used to address the challenges 
mentioned in question 2 above? 
  
 4.      What were the contributions 
of your parents towards your 
acquisition of entrepreneurial 
knowledge? 
  
 5.      What are the motivational 
factors you derived from being 
self-employed? 
  
 6.      What are some of your 
university degree experience that 
influenced your becoming an 
entrepreneur? 
 
  
 7.      How has your personal 
interest in becoming self-
employed influenced your choice 
of entrepreneurial career? 
  
 8. What did you have to learn 
after you started your business? 
  
 9.  What other 
factors or life 
experiences shaped 
your decision to 
become an 
entrepreneur? 
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Table 4 
Theme Generation from Motivational Factors 
Codes Themes Number of 
Occurrence 
Percentage of 
Occurrence 
Getting to know 
your competition is 
an effective way to 
knowledge about 
your product 
• Information 
from 
Competition 
9 60% 
When you have a 
business idea that 
you can explore 
• Information 
from 
Innovation 
10 66.7% 
Getting positive 
feedback from 
client serve as 
motivation 
• Information 
from 
Customers 
12 80% 
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Table 5 
Theme Generation from Choice of Entrepreneurship as Career 
 
Codes Themes Number of 
occurrence 
Percentage of 
Occurrence 
Personal interest on 
studies for business 
management 
Knowledge from 
Business 
Management 
13 86.7% 
Getting knowledge 
from social media  
Information from 
Social Media 
10 66.7% 
Having a Mentor 
serve as guide to 
becoming self- 
employed 
Knowledge from 
Mentor 
11 73.3% 
Using Economic 
Factors 
Information from 
Workshop and 
Seminars 
11 73.3% 
Using Inflationary 
Trend 
Information from 
Macroeconomics 
Factors  
13 86.7% 
Identification of 
new Business serve 
as motivation 
Identification of 
Business 
Opportunity 
14 93.3% 
Knowledge gained 
through seminars 
and workshop 
A feasibility Study 
reveals business 
information 
Knowledge on 
Aggressive 
Marketing 
Knowledge from 
Feasibility Study 
15 
 
15 
100% 
 
100% 
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Emergent Themes 
Theme 1: Information from Competition 
The first emergent theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question, field notes, and document review. 
Nine participants (1, 2, 3, 5, 6, 7, 8, 10, and 12) who represent 60% responded that 
competitors business is a source of knowledge on entrepreneurship. I discovered that 
undergraduates from 21-25 years who became self-employed obtained entrepreneurial 
knowledge by accessing a competitor and starting to model their business using 
competition as benchmark. Participant 1 stated that “I got my business idea from 
someone whose business I admired as lucrative, so I had to watch closely what the 
business owner was doing, and that was how I started my business as a student.’’ 
Participant 2 mentioned that “a brilliant way to become self-employed is to observe who 
is succeeding in business and copy what the business owner is doing right.” Participant 3 
noted that 
I started my business after a close watch of a friend who was supplying eggs to                     
hotels, so, I became interested in same business, but I changed location to enjoy a 
wider market share. Today, I am one of the biggest suppliers of egg and food 
items to hotel in Delta state, and I started while I was in school.  
Participant 4 mentioned that she had to befriend a competitor to understand the 
nature of business, the money required starting, and the risk associated in the business. 
Participant 5 mentioned that “I watched a close acquaintance business model to 
understand the dos and don’ts of business.” Participant 6 stated that “I learn from the 
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competitor whose business was the envy in the market.” Participant 7 mentioned that 
“one great way to get viable idea of business is to use a competitor’s business as model.” 
Participant 8 stated “I believe through healthy competition, your competitors could reveal 
information that could be considered as private.” Finally, participant 9 agreed that using a 
competition’s business as model is a quick way to become an entrepreneur.  
Theme 2: Information on Innovation 
The second emergent theme resulted from an analysis and interpretation of the 
data collected from the semistructured interview question, field notes, and document 
review. Ten participants (3, 4, 7, 8, 9, 11, 12, 13, 14, and 15) agreed that innovation 
created by entrepreneurs create know knowledge for prospective entrepreneurs to have 
knowledge on becoming entrepreneurs. Participants 3 inferred that “the information 
technology (IT) innovation resulted to more innovation in the IT world,” Participant 4 
stated “I was influenced to start the line of production due to the innovative knowledge I 
derived from recent innovations in the industry.” Participant 7 mentioned that “new 
innovation create market and opportunities for more innovation in that same industry.” 
Participant 8 mentioned that “I was motivated by the positive comments I received from 
people on my innovations, that created in me the drive to want to start my company.” 
Participant 11 said “I become motivated when I realized that my start-up business 
was refer to as innovation by people around me,” Participant 12 stated “my ability to 
create a product that could satisfy the needs of people was a source of motivation for 
me,” Participants 12 and 13 inferred that been innovative is a source of motivation for 
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wanting to become self-employed to derive the satisfaction of craftsmanship. Participant 
14 mentioned that 
Realizing that been innovative was a source of knowledge to become self-
employed, I had to look inward to see where my passion lies and I found 
my real self which had made me become what I am today. I will 
encourage all youth to have a self-reflection, self-evaluation, and self-
discovering on who they are, as more potentials could be realized than we 
naturally thought we could have.  
Participant 15 stated that  
I had all the motivation from the fact that I could be innovative and people 
noticed that my music production was good for their listening pleasure; been 
innovative is a characteristic we all possess which must be improved by youth to 
create opportunities. 
Theme 3: Information from Customers Services 
The third emergent theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question, field notes, and document review. 
Theme three appeared twelve times (80%) from the 15 participants used as the sampled 
population. Participant 2 stated that 
As a student, I wanted to commence business to assist my parents in the 
financial aspect of my studies. One useful area I could know the right 
business to start was through asking potential customers of the business I 
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intended to start their major needs; I was clear and knowledgeable on how 
to serve the customers better than competitors. 
Participant 3 mentioned that “I gain insight into my business activities when I 
receive complaints from customers. Providing customer services had been a useful means 
to gain knowledge on business knowledge.” Participants 4 and 5 inferred that customer 
service is the first indices used to know if a business idea is right or wrong; the feedback 
from customers when served provide some indication on how to shape the business. 
Participant 6 stated that  
I gained knowledge of what area of business to start through customers as an 
apprentice during my school. I was doing a holiday job and there I got to 
understand what customer desired in the food industry that was the insight to my 
becoming self-employed today. 
Participant 7 stated “through accurate customer service, one can gain insight into 
business ideas which can lead to diversification of business sustainability. That was how I 
started as table water supplier in restaurant while in school.” Participants 8 and 9 inferred 
that through effective customer service, one can understand what service appeal to the 
customers and what services or product to discontinue from client as that could mean the 
beginning of self-employment. Participant 12 mentioned that “as you provide good 
customer service, your customers would mention to you what competitors are doing right 
or wrong, and such information could help shape your business.” Participant 13 
mentioned that “satisfying customers gives the desired passion to become a business 
owner to satisfy more customers if making people happy is a passion to the business 
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owner.” Participant 14 mentioned that “the one true way to business idea and becoming 
self-employed is through information from customers who are satisfied or dissatisfied; 
therefore, all information from customers and potential customers are vital.” Participant 
15 stated “I started my own company as a result of many people I help in my area run 
errand keep asking for more support in library services, so I developed a library service 
business where I now borrow books in my neighborhood.” 
Theme 4: Knowledge on Business Management 
The fourth emergent theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question, field notes, and document review. 
Theme four appeared 13 times (86.7%) from the 15 participants used as the sampled 
population. Participant 1 stated “My knowledge on business management was the 
bedrock to my becoming self-employed despite the fact I had the interest right from 
time,” Participant 2 mentioned that “since I had business management knowledge, 
becoming self-employed after school was pretty simple.” Participants 4, 6, and 7 inferred 
that business management was knowledge from home. Their parents taught them 
business management since their parents were all involved in managing business for 
people. So that was how the interest and knowledge was grounded. Participant 8 stated 
As a graduate of business management from one of the famous university in 
Nigeria, my head of department told us in class that the first job of a business 
management graduate was to create jobs for people rather than seeking 
employment. That was the foundation of my motivation and I had to start looking 
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from my business management studies the area I was to become self-employed. In 
the end I became a fashion design coordinator. 
Participant 9 mentioned that “studying business management was the beginning 
of knowledge creation for becoming self-employed,’’ Participant 11 said  
I studied business management from the field of business and not from university 
as I read Microbiology in school. During my spare time, I go to library to inquire 
some business ideas which I apply in the field and they worked out for me 
becoming self-employed today. 
Participant 12 stated “I got knowledge of business from studying business 
management in school.” Participant 13 stated “I had to study hard the requirements of 
becoming self-employed from case studies of those who were self-employed before me; 
that information was available in the elective course in business management courses.” 
Participant 14 said “studying business management or getting to know what it takes to 
manage business is the first step I will recommend to anyone aspiring to become self-
employed.” Participant 15 mentioned that becoming self-employed is about knowing 
what business management lesson taught on self-employment as not all self-employed 
people are still in business.” 
Theme 5: Information from Social Media 
The fifth emergent theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question, field notes, and document review. 
Theme five appeared 10 times (66.7%) from the 15 participants used as the sampled 
population. Participants 1, 2, and 4 shared similar response that through social media 
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such as Facebook, Twitter, and WhatsApp, one can have a business idea that could lead 
to becoming self-employed. They gave instance of bloggers who become very successful 
business owners. Participant 5 stated “through the social media, lots of ideas could be 
gained that could aid someone becoming self-employed.” 
Participant 6 also shared how he become self-employed as a result of reading an 
article on Facebook and he decided to give the business a try. Participant 7 mentioned 
that “business ideas fly all over social media these days that one cannot be idle in this 
information world,” Participant 8 stated that “one can virtually learn anything through 
YouTube of Google to become self-employed.” Participant 10 noted that “through social 
media, I could know the business to engage in and I started the business while doing the 
compulsory national service duties.” Participant 12 stated that “I become self-employed 
as a result of knowledge gained from reading from social media and I study further the 
nature of the business; today I am self-employed and happy.” Participant 14 mentioned 
that 
Through reading from social media how people could start their business and 
become successful after several listen and practices sessions, I became motivated 
to start a laundry business while in school. Today, I am one of the leading 
providers of laundry services in my local government area. Although I started 
very little while in school, using information I read from social media and videos 
on laundry business, I have improved and I have adequate client base. 
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Theme 6: Mentor and Mentee Relationship 
The sixth emergent theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question, field notes, and document review. 
Theme six appeared 11 times (73.3%) from the 15 participants used as the sampled 
population. Participant 1 stated that “to become self-employed, I was mentored by a very 
dedicated mentor. I was a mentee and I learned from him how to become self-employed.” 
Participants 3, 4, 5, and 6 inferred that the best way to learn to become self-employed is 
to have a mentor and serve as apprentice while in school. After graduation, one could 
easily become self-employed after also graduating from the mentor. Participant 6 stated 
I had a mentor while in school, who I served as an apprentice during my holidays. 
I was paid during the mentoring period but an agreement guiding the mentee on 
punctuality and discipline during the period of holidays was provided. I would 
rather become a mentee again if I have a new line of business I want to venture 
into, as a mentor-mentee relationship is the fast track to self-employment or 
becoming an entrepreneur. 
Participant 8 mentioned that “through the guardians of a mentor, I could easily 
learn the tricks to the game of business; hence becoming self-employed.” Participant 9 
mentioned that “to become self-employed, one requires a mentor for a given period of 
time.” Participant 10 stated, “I was a mentee; I provide mentorship to people who want to 
become self-employed; to me, that is a sure way to the game.” Participant 11 mentioned 
that “while in school, I had a mentor who was a graduate from my school. He became 
self-employed after school, so I became a fan and learned from him; that decision has 
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helped me become self-employed today.” Participants 12 and 14 inferred that becoming 
self-employed could mean making ones parent a mentor if the parent was self-employed. 
Participant 12 was raised by a self-employed father while Participant 14 was trained by 
an uncle. 
Theme 7: Information from Workshop and Seminars 
The seventh emergent theme resulted from an analysis and interpretation of the 
data collected from the semistructured interview question, field notes, and document 
review. Theme seven appeared 12 times (80.0%) from the 15 participants used as the 
sampled population. Participant 1 stated, “I attended workshop and seminars while in 
school on entrepreneurship; those seminars were the foundation of my becoming self-
employed.” Participants 3, 4, 5, and 6 inferred that they attended seminars that practically 
changed their lives forever. They claimed that those seminars were where they found 
passion not to seek white collar jobs, rather become self-employed. Participant 7 stated 
“it was at a workshop that I attended that the business which I am doing today first came 
into my head. I will encourage any would-be entrepreneur to attend business seminars.” 
Participant 8 mentioned that “the business workshop I attended provided the platform to 
refine my crude ideas into workable vision.” 
 Participant 9 stated that “I attended seminars and workshop on several topics; 
some I paid for and some were free. I benefited from all the seminars and that has helped 
me to become a better entrepreneur.” Participant 10 stated that “becoming self-employed 
is a lot of investment; I started attending workshop and seminars before gaining 
admission to the university. Today, I am happy I made that investment in learning.” 
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Participant 12 mentioned that “knowledge from seminars and workshop were 
instrumental in making the decision to become an entrepreneur.’’ Participant 13 
mentioned that “while in school, apart from going to classes, I also listen to tapes on 
business seminars records; I attend business meetings and seminars where I learn the 
steps of starting a business.” 
Theme 8: Information from Macroeconomics Trends 
The eighth emergent theme resulted from an analysis and interpretation of the 
data collected from the semistructured interview question, field notes, and document 
review. Theme 8 appeared 13 times (86.7%) from the 15 participants used as the sampled 
population. Participant 1 mentioned that  
Knowing the macroeconomic trend such as inflation and exchange rate 
fluctuations can help the individual gain knowledge of which business to 
commence or stop to practice. For instance, I started rice farming when I learned 
that government would ban the importation of rice to Nigeria. Such information 
could hasten any delay decision of an intended entrepreneur. Knowing that new 
government policy would favor a business one intends to start could fast track the 
decision to become self-employed. 
Participants 2, 3, and 4 also commented that the macroeconomic indices could 
serve as motivation or deter the decision to start a business. For instance, a government 
policy to devalue currency could affect the exchange rate which would increase the cost 
of importation of goods and service. Such government policies serve as a framework for 
entrepreneurship decisions. Participant 5 stated “my business started when I heard that 
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government want to ban the importation of used cars to Nigeria. I started selling new cars 
as a result of that news.” Participants 6, 8 and 9 mentioned that “business knowledge 
could be gained from the macroeconomics trend in a country. That for instance, the 
budget of 2018 had made lots of entrepreneurs to go into construction of roads as 
government had budgeted for infrastructural activities in 2018.” 
Participant 11 stated  that “I started business as a bureau de change practitioner 
when the CBN rate of exchange rate was far from the parallel market rate, which enabled 
me to make lots of profits during that period.” Participants 12 and 13 mentioned that the 
macroeconomics trend provide useful information on areas to invest or reduce 
investment.” Participant 14 mentioned that “the macroeconomic trend provide business 
direction for investors and owners of business.” Participant 15 noted that “the 
microeconomic trend can determine if people are going into paid employment or 
becoming self-employed.” 
Theme 9: Identification of Business opportunities 
The ninth emergent theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question, field notes, and document review. 
Theme nine appeared 14 times (93.3%) from the 15 participants used as the sampled 
population. Participants 1, 2, 3, and 4 inferred that the first basic knowledge required to 
becoming self-employed and an entrepreneur is to identify a business opportunity where 
ones product or services would be needed. They also said that this identification of 
business opportunity would have been done by a parent and who eventually handed over 
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the business to the heir apparent. The identification of business opportunity is the gap 
identified that the entrepreneur is required to fill. Participant 5 stated that 
Identifying a business need or service need is a critical knowledge requires 
commencing the thought of becoming service provider or product manufacturer. I 
identified a business in my estate which was to have an eatery as no eatery was in 
the estate. Today, my profit is three times higher than when I started. 
Participant 6 mentioned that “knowledge of a gap in the market in product or 
services create the drive to become a service provider and hence an entrepreneur.” 
Participant 7 stated “I started my business when I realized that no one in the school had a 
barbing place for the guys, I collaborated with a roommate and we started using the 
corridor of our room as office.” Participant 8 mentioned that “market opportunity is a 
huge knowledge that people pay money to have if one exists. So having a clear 
knowledge of a gap to be filled is like finding crude oil to exploit.” Participant 9 said 
I become interesting in starting a business when I realize that I was the only 
person doing the business. I rushed into providing dry cleaning services on 
campus and I was able to pay my school fess through the proceeds from laundry 
services. 
 Participant 10 stated that “Information from business identified is important to an 
entrepreneur. The entrepreneurs by quickly starting such business in providing the 
identified business need become an entrepreneur.” Participants 12 and 13 inferred that 
when a new business is identified, the entrepreneur has all the motivation to start. 
Participants 14 and 15 cited different examples of how they started business. While 
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Participant 14 said he started as an apprentice with a friend who started a spa business as 
a result of business opportunity identified, Participant 15 stated that “the father 
introduced him into a family business that started as a result of a business opportunity 
identified.” 
Theme 10: Knowledge through Promotion of Existing Product 
The tenth emergent theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question, field notes, and document review. 
Theme 10 appeared 15 times (100%) from the 15 participants used as the sampled 
population. All participants (1-15) agreed that through promotion of existing product, a 
prospective entrepreneur could gain knowledge and improve on such product. For 
instance Participants 4 and 5 stated that they learned about advertising business as a result 
of a business promotion done on campus. Participant 6 said, “I was impressed with the 
promotion of a new product that I knew anything could sell even if not in a perfect state.” 
Theme 11: Knowledge from Feasibility Study 
The eleventh emergent theme resulted from an analysis and interpretation of the 
data collected from the semistructured interview question, field notes, and document 
review. Theme 11 appeared 15 times (100%) from the 15 participants used as the 
sampled population. All participants (1-15) agreed that through asking questions on a 
product introduction into a new market, new ideas could emerge. Participant 1 stated that 
“my first line of business was stopped by me when I realized the packaging was not 
suitable for the culture of the market I intended to serve.” Participants 2, 3 and 4 claimed 
they obtained knowledge in the field during market feasibility study on how to 
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commence their businesses and the income of the people to be served. Participants 5 and 
6 inferred that it was during the feasibility study that they knew the financial implication 
of starting a new business and the legal framework. Participant 7 mentioned that “I 
understand detailed of the product, place, promotion and the right price of the product 
and services during the field work prior to commencing the business.” 
Participant 8 mentioned that “through engaging a legal practitioner, she was able 
to gain knowledge on the legal implication of most services she was to provide.” 
Participant 9 stated that “by engaging in a feasibility study, I realized that my knowledge 
in the business prior to the feasibility was too shallow to have started. I gained more 
knowledge after the feasibility study.” Participant 10 mentioned that “by carrying out a 
feasibility study, I was able to gain much knowledge on the product and services.’’ 
Participant 11 mentioned that “after the feasibility study on my business, I realized I had 
become the entrepreneur I have wished to become; I gained much knowledge.” 
Participant 12 mentioned that “without the feasibility study for a business, the 
projection of the business is clueless; I gained much knowledge from feasibility study.” 
Participant 13 stated that “I gained all the knowledge I required from carrying out a 
detailed feasibility study prior to commencing business.” Participant 14 mentioned that “I 
used the feasibility study to explore and gained an in-depth understanding of the business 
I eventually launched.” Participant 15 stated 
Prior to commencing my practice as entrepreneur, I had some thoughts 
and desires; a market I wanted to serve out from my passion and emotions. 
But after a feasibility study, I realized that I had little or no knowledge of 
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the business and the business environment. I have to realign my product 
and services with the demand of the market. I could see my strength, 
weaknesses, opportunities, and threats. I also was able to evaluate the 
political, economic, social, technology, environment, and legally expected 
of the business. I was better-prepared success as a result of the feasibility 
study. 
Summary 
In Chapter 4, I explained the setting of the research concerning the demographics 
and schedule for interviews. I presented the demographics of the participants drawn from 
the four LGAs in Nigeria that made up the multiple case study. The research question 
was used to identify the common understanding from the findings in the areas of 
entrepreneurial knowledge needed for self-employment by graduates. I discussed the 
trustworthiness and its application to the study. The chapter comprised the study results 
that encompassed how I generated the codes that entailed the themes in alignment with 
the interview questions and participants’ quotes supporting the themes. Chapter 5 will 
reflect the findings from the study, including the clarification and considerations to 
support additional research knowledge, the limitation of the study, the recommendation, 
and the implication of social change for the study.   
. 
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Chapter 5: Discussion, Conclusions, and Recommendations 
 The focus of this study was to gain a robust common understanding of how 
undergraduates from 21-25 years old can obtain the entrepreneurial knowledge required 
for self-employment in Nigeria. I used a purposive sample of 15 research participants 
from four LGAs in Nigeria. A qualitative approach was appropriate for this study because 
the qualitative research method explores potential antecedents and factors that researchers 
do not know or intend to explore (see Khan, 2014). The participants in this study to 
answered my interview questions and contributed to the development of emerging themes 
to address the research question.  
Interpretation of Findings 
The research question that guided this study was: What are the common 
understandings of how university undergraduates from 21-25 years old could obtain 
entrepreneurial knowledge required for self-employment in Nigeria? I manually coded 
the data from the transcribed interviews of the research participants, my field notes and 
document review to generate the themes to address the research question. Eleven 
significant themes emerged and I aligned the themes with my finding from the literature 
review in Chapter 2 to ascertain the concurrence and the study findings to corroborate 
with the previous research framework as outlined in the literature review and the 
conceptual framework. 
Information from Competition 
The first theme resulted from an analysis and interpretation of the data collected 
from the semistructured interview questions. I found that the common understandings of 
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how university undergraduates aged 21-25 years old could obtain the entrepreneurial 
knowledge required for self-employment was through information from competition. 
This first theme supported Laksmana and Yang’s (2015) findings on competition 
information. Laksmana and Yang inferred that the activity of the competition could be a 
framework to predict the future of the business. Abdoh and Varela (2018) found that the 
products, investment, and cash flow of a competitor or a potential competitor could be 
used to evaluate the health of the competitor’s business. The technological design of 
competition can also be used as a model for how a business can be set up for profit, 
growth, and sustainability (Mai & Winata, 2014). The findings confirmed Laksmana and 
Yang’s position as stated in Chapter 2. Using the business of the competitor can be a 
contextual lens into a new business (Mai & Winata, 2014). 
Information on Innovation 
The second theme resulted from an analysis and interpretation of the data 
collected from the semistructured interview question. Information on innovation was 
another way that participants felt undergraduates could obtain the necessary 
entrepreneurial knowledge. The second theme on information from innovation is aligned 
with the findings from Li and Nguyen (2017). Li and Nguyen evaluated the academic and 
practitioners of working with collaboration of technology information and innovation 
with a review of significant topics such as the determinants of innovation activities, 
innovation and imitation, the impact of competition, collaboration versus competition, 
and a review of the theoretical approach of innovation. Some information from 
innovation that can be useful for entrepreneurs are (a) economies of scale, (b) knowledge 
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sharing, (c) market size and volatility, (d) strategic partner selection, (e) intellectual 
property rights, (f) collaboration costs, (g) trust and commitment, and (h) opportunism 
and overall collaboration strategy (Akesson et al., 2016; Hollebeek & Andreassen, 2018). 
The findings from this study confirmed Akesson’s et al. (2016) finding as discussed in 
Chapter 2. 
Information from Customers Services 
Participants through information from customer services were a potential source 
of entrepreneurship knowledge for undergraduates. The findings of information from 
customers’ services confirmed the previous research of Wu et al. (2017). Wu et al. 
evaluated customer service to have evolved from goods dominant logic to service 
dominant logic. Making inquiries from customers can be a source of knowledge on how 
services could be improved or retained (Wu et al., 2017). Witell, Gustafsson, and Johnson 
(2014) added that investigating how customers expressed the desire for a new product or 
services could bring forth new knowledge on product creation or improvement. Obtaining 
customer information during the new product development process is considered 
significant in improving business performance (Witell at al., 2014). Obtaining 
information from customers also reduces the cost of wastage in serving a product that 
does not meet the required needs of the customers (Cheung & To, 2015). Cheung and To 
(2015) identified that complaints from customers could also help in shaping products 
development. Customer information is vital to an undergraduate in gaining knowledge on 
entrepreneurship. 
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Knowledge of Business Management 
The fourth theme also came from my analysis and interpretation of the data 
collected from the participant interviews. From the participants’ perspective the 
knowledge of business management was important for the undergraduate to possess for 
entrepreneurial knowledge. This finding on the knowledge of business management 
confirmed Scholtz et al. (2018) finding as previously presented in Chapter 2. One of the 
biggest challenges confronting organization is the management of sustainability in the 
collection, integration and reporting of sustainability information (Scholtz et al., 2018).  
Knowledge gained from business management helps in managing sustainability 
and business formation (Scholtz et al., 2018). Business intelligence served as a tool in 
business management, which is used for gathering, storing, and processing information 
for business (Ruiz, Soriano, & Coduras, 2016). Through business management 
knowledge and entrepreneur could learn that business creation requires innovation which 
leads to job creation, wealth creation, and business growth (Ruiz et al., 2016). Imparting 
entrepreneurial knowledge is therefore vital to ensure progress in the steps to becoming 
self-employed (Anderson, Ljungkvisk, & Svensson, 2015). The components of 
knowledge needed for an entrepreneur that are taught in business management are (a) 
business identification, (b) market to serve, (c) economy, (d) personal factors, (e) internal 
capability, and (f) competitive strategy (Anderson et al., 2015; Ruiz et al., 2016). 
Information from Social Media 
The fifth theme of information from social media was also derived from my 
analysis and interpretation of the data collected from the participants’ interviews. The 
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theme on information from social media supported the findings of Tan and Goh (2015). 
Tan and Goh (2015) identified that social media could be used to provide insight into 
entrepreneurship, including information on the time to set up a business, location for set 
up, environment, and competition. Information on social media comes in a large variety 
of forms and sources. The information from social media is user-generated content that is 
retrieved as needed by users (Wagner, Vollmar, & Wagner, 2014). Undergraduates could 
use the Internet to get information from social media, where large amount of information 
from other continents and countries could be retrieved. Social media information can also 
be cross-examined with other sources to prove their reliability (Shen, Murzintcev, Song, 
& Cheng, 2017).  
Mentor and Mentee Relationship 
My analysis and interpretation of data from participants’ interviews also resulted 
in the emergence of the sixth theme of mentor and mentee relationship. The findings of 
mentor and mentee relationship as sources of information for university undergraduate 
who require entrepreneurial knowledge confirmed the results of Lejonber, Elstad, and 
Christophersen (2015). A mentor serves as guide to the mentee, and the business of a 
mentor serve as a framework for practical classes for a mentee (Lejonberg et al., 2015). 
The daily supervision and coaching provided by a mentor is a useful resource for 
business establishment of the mentees business (Ting, Feng, & Qin, 2017). The mentee 
could learn under the mentor either for a short-term or on a long-term basis, depending on 
the nature of business (Ting et al., 2017). 
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Information from Workshop and Seminars 
Participants’ responses in the semistructured interviews also resulted in the 
seventh theme of information from workshops and seminars. This finding confirmed the 
research of Baired and Munir (2015) who described a workshop as an event intended to 
augment the professional competence of instructors, supervisors, or workers. Workshops 
are specialized short-term institutional programs on recent advances, chiefly on methods 
and techniques (Baired & Munir, 2015). In workshops, experts provide training for skill 
development to the participants who in turn use that information to improve their skills or 
knowledge (Peacemaker & Roseberry, 2017). While new knowledge could be gained 
through workshops and seminars, old knowledge could also be refined for effectiveness 
(Peacemaker & Roseberry, 2017). 
Information from Macroeconomics Trends 
The eighth theme of information from macroeconomic trends resulted from my 
analysis and interpretation of the data collected from the participants’ interviews. The 
theme on macroeconomic factors confirmed existing literature (see Sharma & Setia, 
2015; Tanha, Dampsey, & Hallahan, 2014). Tanha et al. (2014) identified the following  
macroeconomic factors could be useful to undergraduates in becoming entrepreneurs: the 
GDP of the country, the unemployment rate, the national income, the price index, 
inflation, savings per head, investment, international trade and finance, economic growth 
and government economic policies.  
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Identification of Business Opportunities 
The ninth theme of identification of business opportunities resulted from my 
analysis and interpretation of the data collected from the field notes. The theme on 
identification of business opportunity confirms previous literature by Brookers, Altinay, 
Wang, & Yeung, (2016) who inferred that new businesses spring up as a result of gap 
identified in the market. Such gap could be human gap, material gaps, or technological 
gaps (Ge, Sun, Chen, & Gao, 2016). University undergraduate could obtain 
entrepreneurship knowledge by identifying business opportunities and exploring the 
business to provide goods and services to the market. New businesses are difficult to 
manage due to competition and product cycles which could be a new product (Ge et al., 
2016). 
Knowledge through Promotion of Product 
The tenth theme of knowledge through the promotion of product resulted from my 
analysis and interpretation of the data collected from the documents reviewed. The theme 
on knowledge through promotion of product confirms previous literature (Keel & 
Padgett, 2015). Keel and Padgett (2015) identified that through promotion of a product or 
services, an entrepreneur could receive feedback that will help in modifying, redesigning, 
and re-pricing of a new product. Promotion of a product also facilitates in generating 
more prospects that could help in sustaining the product brand. Mushketova, Bydanova, 
and Rovel (2018) described promotion as the creation of awareness for a new product or 
new service. The knowledge gained through promotion is sufficient for the entrepreneur 
to remain in business (Huang, Chang, Yeh, & Liao, 2014). University undergraduate 
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could gain entrepreneurship knowledge through engaging in product and service 
promotion. 
Knowledge from Feasibility Study 
 The eleventh theme of knowledge from feasibility study resulted from my 
analysis and interpretation of the data collected from the participants’ interview, field 
notes, and documents reviewed. The theme on knowledge from feasibility study confirms 
previous literature (Irwin, Slay, Choo, & Lui, 2014). Engaging in a feasibility study is an 
essential activity performed by the entrepreneur to obtain more information to enable 
business startup (Kani, 2017). Feasibility involves market analysis, financial analysis, 
legal framework, financial analysis and structural analysis (Irwin at el., 2014). Carrying 
out a feasibility study helps entrepreneurs prevent loss of funds and litigation.  
Limitations of the Study 
The scope of this case study design was limited to four local government areas in 
Rivers State, Nigeria, and this might detract the validity of the findings and 
generalizability of the research findings to other local government areas in Nigeria as 
stated in Chapter 1. I was the sole instrument of data collection and due to elements of 
subjectivity from both the researcher and participants regarding the purposeful sampling 
approach used in the data collection process, it has an inherent bias. Thus, the research 
result from the sampled population cannot be generalized to a larger population (Acharya 
et al., 2013; Patton, 2002). 
 I used a qualitative multiple case study design for this inquiry. This design 
entailed the selection of participants from four local government areas of Rivers State in 
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Nigeria, which limited the representation of the population sample and this situation 
restricted the validity and generalizability of the research findings to the sampled 
population (Morse & McEvoy, 2014). I was the sole instrument of data collection; this 
situation may have affected the responses of the participants due to the open-ended nature 
of questions that have influenced the veracity of statements and personal interests. I 
upheld a high standard of academic integrity and followed the procedures for the data 
collection and interview protocol.  
Also, some of the participants may have omitted some details in their responses, 
and some may have exaggerated in their responses. I used member checking to establish 
the reliability and validity of this study and verify the participants’ statement within a 
limited time-frame, this may have impacted on the responses of the participants due to 
lack of sufficient time for proper reflection (Harvey, 2014). The consideration for time 
restraints, rescheduling, and cancellations was a contributing factor that might have 
limited this study (Denscombe, 2013). I used NVivo 11 software for the data organization 
and audit trail to elicit reflexivity towards enhancing dependability and confirmability of 
the study (Houghton et al., 2013). The use of hand coding, note taking, and digital audio 
recorder for the interviews facilitated the validation and confirmation of the data 
collection. Consistent checking for reliability, validity, and accuracy of the data ensured 
that the study did not have any missed data or inconsistencies. 
Recommendations 
The study findings have created future opportunities for further research. The 
purpose of this qualitative multiple case study was to gain a robust common 
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understanding of how undergraduates from 21-25 years old can obtain entrepreneurial 
knowledge required for self-employment in Nigeria. An exploratory multiple case study 
research design was used for this study; the research method was qualitative. The first 
recommendation for future research is to increase the number of the selected local 
government areas from four to eight from different geographical locations. This will 
provide an opportunity for future researchers to compare the result of this study with 
future outcomes. 
The second recommendation for future research is to consider using a focus group 
to gauge the responses of the participants in a group setting. A researcher can have 
recourse to focus groups as valuable data collection for a qualitative case research study 
(Thomas & Quinlan, 2014). This will help to facilitate member checking and 
triangulation. The third recommendation for future research is to consider using a mixed 
method approach for this study. A mixed method approach will deploy both qualitative 
and quantitative means to get data from the sample population; the mixed method 
approach will enable the researcher in future research to augment the qualitative method 
with the quantitative method in this study. A mixed methods research deploys the best-
suited synergy of quantitative and qualitative approaches towards the optimization of the 
results of the study (Morse & Cheek, 2015). The following is a compilation of 
recommendations based on the findings from this topic of study and could be supported 
by government policies to ensure adequate implementation of findings: 
Entrepreneurship and Vocational Module Inclusion to Academic Curriculum 
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Using the National University Commission (NUC), the federal government of 
Nigeria could make it mandatory that all universities and secondary schools must have 
vocational, and entrepreneurship module included in the academic curriculum. A 
foundational knowledge on vocational studies and entrepreneurship will increase the 
number of young adults who would become self-employed after graduating from 
university, thereby reducing the unemployment rate in Nigeria. To substantiate this 
recommendation, I refer to Themes 2 and 4 in Chapter 4. The participants indicated that 
becoming innovative and gaining knowledge on business management was taken by them 
before becoming self-employed. By introducing entrepreneurship into the educational 
curriculum of both universities and polytechnics in Nigeria, more students will attain 
entrepreneurship knowledge before graduating from a higher institution. 
Regular Seminars and Workshop Programs in Universities and Polytechnics  
The educational policymakers such as the NUC and the ministry of education 
should include in the school academic calendar regular workshops and seminars from 
business owners, business experts, and employers of labor where undergraduates would 
have the opportunities to ask first-hand questions from practitioners on how to become 
self-employed and an entrepreneur. To substantiate this recommendation, I refer to 
Themes 6, 7, 8, 9, and 11 in Chapter 4. Through workshops and seminars as organized in 
school, students can have mentors who they can visit during holidays for short-term work 
practices; the macroeconomic trend could be revealed to mentee students where the 
students can begin to build interest on businesses based on information shared at the 
workshop and by their mentors. The students could also begin to identify business 
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opportunities from the topics discussed during workshops and seminars, and ultimately, 
the students can begin to learn how to write feasibility studies by attending workshops 
and seminars in school prior to graduation. 
Schools Adoption of Positive Social Change Philosophy 
The management of the schools should take responsibility to change the paradigm 
that is currently not working where students graduate without the promise of 
employment; to a system that works by promoting positive social change philosophy 
among graduates in Nigeria. To substantiate this recommendation, I refer to themes 1-11 
in Chapter 4. School leaders could create a new paradigm that would contribute to 
positive social change among students that business ideas could come from a 
combination of individual activities such as studying competitors, being innovative, 
through a customer service attitude, business management knowledge, use of social 
media positively, having a mentor, attending workshops, studying macroeconomics 
trends, identifying gaps to be filled, promotion of existing product, and learning to write a 
feasibility study. 
Implications 
Implication to Practice  
Leaders of government at the various levels of authority for policy making, 
implementation, job creation and the education subsector need to adopt entrepreneurship 
as a baseline study for all professions to provide an alternative after graduation rather 
than seek employment. The results from the study provided evidence of how leaders of 
tertiary institutions’ commitment to entrepreneurship education have led to the creation 
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of employment that empowered the entrepreneur towards national growth, development. 
As the result provided the empirical evidence needed to support entrepreneurship 
education and skill development.  
Implication to Social Change 
 The research findings indicated that learning entrepreneurship at the university 
level had a potential implication of positive social change in the lives of the young 
unemployed adult in Nigeria as they could be self-employed upon graduation. 
Unemployment problems will be better addressed through the knowledge through the 
outcome of the study as future students at the university level take the study of 
entrepreneurship serious to provide a sure alternative upon graduation where employment 
opportunities did not exist. Results from the study indicate that graduates from 
universities offering entrepreneurship as a baseline study have a shift in paradigm from 
the search of white collar job to become self-employed and employer of labor. 
Implication to Theory  
The findings from this study have undergirded the theoretical framework 
regarding the body of knowledge and professional practice that would help leaders of 
Nigerian educational sector to resolve the problems of unemployment. The research 
findings provided additional information of how undergraduates from 21-25 years old 
could acquire entrepreneurship skills to become self-employed and employers of labor. 
Future scholars of leadership and management could find the information useful on the 
need to take a look at the entrepreneurship skill development as a means of resolving the 
unemployment dilemma in the region and support societal growth and development. The 
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results of this research could benefit the leadership of educational institutions as it could 
help leaders to understand better how to manage the educational policy as it relates to 
entrepreneurship skills development, job creation, and unemployment reduction. The 
study has contributed to the body of knowledge on entrepreneurship development in 
Nigeria as it could provide the basis for future research by students and researchers 
concerning entrepreneurship education policies and its impact on societal growth and 
development. 
Conclusion 
This topic of this study was Pathways to Entrepreneurship Training towards 
Addressing Youth Unemployment in Nigeria. Influenced by the theory of planned 
behavior, the findings from this study came from the young entrepreneurs and knowledge 
shared to provide a common understanding concerning how university undergraduates 
from 21-25 years old could obtain entrepreneurial knowledge required for self-
employment in Nigeria. The key findings from this study are demonstration of the need 
for continuous research on knowledge and positive social change initiatives to reduce the 
unemployment deficit in Nigeria to improve the provision of entrepreneurial knowledge 
for students in tertiary institutions. 
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Appendix A: Original Interview Questions 
The interview questions were sent to experts on research and would be contacted 
through email after obtaining their qualifications from faculty expert directory (FED) of 
Walden University. The research question and the interview questions were presented to 
the experts for feedback is as follows: 
Research Question 
The research question for this qualitative multiple case study is: How can 
undergraduates from 21-25 years old acquire knowledge on entrepreneurship skills 
required for successful self-employment? 
Interview Questions 
1. What are the contributions of higher education in the acquisition of entrepreneurial 
knowledge towards your pursuit of entrepreneurship? 
2. What challenges have you encountered after acquiring entrepreneurial knowledge? 
3. What strategies have you used to address the challenges mentioned in Question 2 
above? 
4. What were the contributions of your parents towards your acquisition of 
entrepreneurial knowledge? 
5. What is the motivation for being self-employed? 
6. How does your choice of career influence your course of study in the university? 
7. How has your interest influenced your choice of self-employed career? 
8. What other factors or life experiences shaped your decision to become an 
entrepreneur? 
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Appendix B: Request to Participate in an Expert Validation 
Dear Dr. ... 
My name is Edward Agbai, a Ph.D. student in Management with specialization in 
Leadership and Organizational Change. I am working on the methodology section of my 
proposal at Walden University, in accordance with the design of my study and advice of 
my Chair (Dr. Richard Schuttler); I am conducting an expert validation to check for the 
alignment of the exploratory case study research question to the interview questions. I am 
humbly requesting for your assistance and expertise in reviewing my interview questions 
and check if the interview questions align with my exploratory case study research 
question. 
Your input and feedback as qualitative research subject matter expertise (SME) 
would enable me to make the necessary revisions and improve the quality of my work. 
Attached is an abridged proposal containing the title page, problem statement, purpose 
statement, research question, and interview questions. If you require additional 
information, I could email you the whole proposal. I would appreciate if you could 
provide feedback by next week to enable me to generate an acceptable dissertation 
proposal. Thank in advance for your kind consideration. 
  
Yours Sincerely, 
Edward Agbai 
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Appendix C: Revised Interview Questions Following Research Experts’ Feedback 
1.      What degree of entrepreneurial knowledge did you acquire in the university that 
prepares you towards your pursuit of entrepreneurship? 
2.      What challenges have you encountered after acquiring entrepreneurial knowledge? 
3.      What strategies have you used to address the challenges mentioned in question 2 
above? 
4.      What were the contributions of your parents towards your acquisition of 
entrepreneurial knowledge? 
5.      What are the motivational factors you derived from being self-employed? 
6.      What are some of your university degree experience that influenced your becoming 
an entrepreneur? 
7.      How has your personal interest in becoming self-employed influenced your choice of 
entrepreneurial career? 
8. What did you have to learn after you started your business? 
9.  What other factors or life experiences shaped your decision to become an 
entrepreneur? 
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Appendix D:  Interview Protocol 
Location of Interview: ____________________________________________________ 
Date of Interview: ________________________________________________________ 
Start Time: ______________________________________________________________ 
Finish Time: _____________________________________________________________ 
Hi, thank you for agreeing to be part of the study. The interview will take about 
30 minutes. I will be asking you questions relating to pathways to entrepreneurship 
training addressing youth unemployment in Nigeria, a study that focuses on how 
undergraduates from ages 21-25 years old acquire knowledge on entrepreneurship skills. 
The purpose of this qualitative exploratory multiple case study is to gain a robust 
common understanding of how undergraduates from 21-25 years old can obtain 
entrepreneurial knowledge required for self-employment in Nigeria. Do I have your 
permission to tape-record the interview for me to get an inclusive record of your 
responses? The interview will involve note taking as you respond to the questions. Are 
there any questions or clarifications you would like me to make before we begin? You 
may stop the interview at any time based on the consent agreement you signed. Are you 
ready to begin? 
Research Question: The research question that would guide this study is: How can 
undergraduates from 21-25 years old acquire knowledge on entrepreneurship skills 
required for successful self-employment? 
Interview Questions 
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1. What degree of entrepreneurial knowledge did you acquire in the university that 
prepares you towards your pursuit of entrepreneurship? 
2.      What challenges have you encountered after acquiring entrepreneurial 
knowledge? 
3.      What strategies have you used to address the challenges mentioned in question 2 
above? 
4.      What were the contributions of your parents towards your acquisition of 
entrepreneurial knowledge? 
5.      What are the motivational factors you derived from being self-employed? 
6.      What are some of your university degree experience that influenced your 
becoming an entrepreneur? 
7.      How has your personal interest in becoming self-employed influenced your 
choice of entrepreneurial career? 
8. What did you have to learn after you started your business? 
9.   What other factors or life experiences shaped your decision to become an 
entrepreneur? 
 
Thanks again for your participation in this study. 
 
 
 
189 
 
Appendix E: Email to Research Participants 
I am a doctoral student at Walden University inviting you to participate in my 
research about pathways to entrepreneurship training addressing youth unemployment in 
Nigeria, a study that focuses on how undergraduates from 21-25 years old acquire 
knowledge on entrepreneurship skills. The purpose of this interview is to gain more 
understanding of how you gained knowledge on entrepreneurial skill to become self-
employed. I believe that your participation could facilitate the acquisition of the required 
information relating to the research topic. I am thus seeking individuals to interview to 
learn more about knowledge gained on entrepreneurial skills. 
The study is essential as the research findings might reveal how graduates gain 
knowledge on entrepreneurial skills to become self-employed.  Moreover, the research 
outcome may add to the existing body of literature and gain robust understanding on how 
undergraduates 21-25 years old in Nigeria can acquire knowledge on entrepreneurship 
skills required for self-employment through the provision of a suitable environment for 
entrepreneurial skill development. Lastly, the study has potential implications for 
effecting positive social change in the lives of individuals and the local communities in 
Delta State, Nigeria, through the application of the research findings. 
If you are interesting in taking part in the study or need more information, you can reply 
to this email. 
Thanking you in anticipation and looking forward to hearing from you. 
Edward Agbai 
 
